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ABSTRACT 


There is much concern throughout the country over the number of 
young people leaving school before graduation and so various types of 
programs have been designed to encourage these young people to stay in 
school until they have acquired all the education of which they are 
capable. The Edmonton Public School System's pre-employment program 
was designed to provide continuing education for those children who 
would not or could not pass grade IX, and thus enter into the regular 
high school program. This study attempts to determine student, parent, 
and teacher attitudes toward this pre-employment program. The various 
areas considered are: general attitudes, pupil-teacher relationships, 
guidance, vocational preparation, academic level, and home-school 
communication. 

The findings of this study indicate that the attitudes of these 
groups are ponérGtixt favorable to the whole program and the various 
aspects of it. The former male students were the most critical, while 
the present female students were the most favorable. The aspect of 
the program that seemed to be the weakest was the home-school communi- 
cation and the aspect that seemed to be the strongest was the high 


quality of the pupil-teacher relationships. 
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CHAPTER I 
INTRODUCTION AND PROBLEM 
I. INTRODUCTION 


On July 12, 1963 John F. Kennedy, President of the United 
States, sent a letter to the heads of governing boards of colleges and 
universities and head administrators for city and district school 
systems across the United States to ask for a renewed effort to persuade 
children to stay in school.+ The letter was a result of the goverment 's 
concern ‘over the continuing large number of school dropouts in the 
United States. Actually the school's holding power is better now 
than it ever has been, but at the same time, the consequences of leaving 
school early are more serious now than ever before.© The unskilled jobs 
that. were once filled by eae are rapidly disappearing and as a re- 
sult twenty-five per cent of those sixteen to twenty-one years who had 
quit school before graduation were unemployed.3 

Kastner says "... . the evidence indicates that the dropout is 


the last to be hired; the first to be firedjy the one to be unemployed 


dy. Bayley, "Renewed Effort to Solve the Problem of Dropouts, 
School Life, 4621116, December, 1963. 


“Harris, Chester, Wi (ed.). micyeiopedis of Educational Re- 
search, New Yorks: The Macmillan Company, 1960. 


3M. L. Thompson and R. H. Nelson, "Twelve Approaches to Remedy 
the Dropout Problem," Clearing House, 38:200, December, 1963. 
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the longest; the person least able to adapt to changing occupational 
requirements."4+ Gertrude Barber states, "clearly the sekdoba must 

help those who otherwise will graduate with nothing to sell on the 
labour market."2 Dan Schreiber feels that “The school dropout, given 
the irrevocable direction our society is taking, increasingly has no 
future "© Kastner also nates to the tremendous loss in national and 
personal economic growth because of the dropout. ! The dropout problem 
is not confined to the United States alone. It is a problem in Europe,® 


| 


Russia,? and Canada.10 


a. H. Kastner Jr., ‘School Dropouts and the National Economy," 
American School Board Journal, 148:11-14, April, 1964. 


2Gertrude A. Barber, "Guiding the Low Ability Student," National 
Educational Association Journal, 50:38, March, 1961. 


SDan Schreiber, "The Dropout and the Delinquent: Promising 
Practises Gleaned from a Year of Study,” Phi Delta Kappan, 44:217, 
February, 1963. 


TH. H. Kastner, op. cit., pp. 11-14, 


Gy. G. Evans, “An Examination of the Causes of Premature and 
Early Leaving," British Journal of Educational Psychology, 32:205-206, 
February, 1963. 


PF, F. Korolov, "Ways and Means of Overcoming Repeating and 
Dropouts," Soviet Education 4:51-59, August, 1962. 


10¢urriculum News Letter, Alberta Department of Education, Fall 
1961. 
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II. THE PROBLEM 


Background 
In the Edmonton Public Schools in 1960 the pre-employment pro- 


gram was started to provide a year of job-oriented education for students 
who were potential school dropouts. The students were overage boys and 
girls from grades VII or VIII whose chances of ever passing grade IX 
were very small. There were forty-two students in the initial year and 
because of the apparent success with these students more came into the 
program in each of the succeeding years. In September of 1964 over 180 


students registered in nine pre-employment classes. 


Statement of the Problem 
The problem was to study the attitudes toward the pre-employment 

program in the Edmonton Public School System in the 1964-65 school year, 
of the following four groups: 

1. The present first year pre-employment class students; 

2. The parents of these students; 

3. The teachers of these students; 

4, Former students in the pre-employment classes. 

The study was concerned with three major problems: 
1. What are the attitudes of students and their parents toward the 
pre-employment program? 
2. Are these attitudes dependent on certain aspects of the program? 
3. What do teachers and former students feel are the strengths and 


weaknesses of the program? 
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Sub=-Problems 


These three major problems were divided into the following 


sub-problems in order to give a more detailed picture of attitudes 


toward the pre-employment program¢ 


1. 


F W ine) 


Ov 


: 


To what extent are the attitudes of present students and their 
parents favorable to the pre-employment program? 

Do attitudes of parents and students differ? 

Do attitudes of male and female students differ? 

Do attitudes of parents of male and female students differ? 

To what extent is the group socio-economically homogeneous ? 

If the group is not socio-economically homogeneous, are attitudes 


dependent on socio-economic status? 


What features of the pre-employment program seem to be independ- 


ent of general attitudes? 


To what extent do teachers favor this program? 


What do teachers feel are the strengths and weaknesses of this 


program? 


To what extent do former students favor this program? 


Whet do former students feel are the strengths and weaknesses 


of this program? 


How favorably do parents and students feel this program compares 


with regular school programs? 


What are the feelings towards future plans for the pre-employment 


program? 
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Need for the Study 


Harold C. Hand states that the superintendent ". ... is fully 
aware of the fact that he needs to be reliably informed of how the 
parents of the community feel toward the schools. ..... He knows 
that only as he is reliably so informed can he create a public opinion 
conducive to the betterment of the schools. "11 

It is assumed that as Hand's statement applies to the superin- 
tendent and the school system, it also applies to a particular program 
within a school system and to those who direct that program. Thus, it 
is important for those who are concerned with pre-employment classes 
to know how the students and their parents feel about this program. 

Whether the attitudes of parents are favorable or unfavorable 
it is still important to know what aspects of the program determine 
these attitudes. Are they based on one or two aspects of the program 
or on the entire program? 

It is important to know if attitudes are dependent on, or re- 
lated to, certain external conditions ‘such as sex of the student or the 
socio-economic status of the family, or to certain internal conditions 
such as pupil and teacher relationships, guidance, vocational pre- 
paration or academic level. One important aspect of the study was to 
determine whether this program was acceptable to all who needed it or 


just to some particular group. 


Jig, C. Hand, What People Think About Their Schools, New York: 
World Book Company, 1948, pp. 219. 
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Attitudes of pupils toward a school program are important, es- 
pecially in the pre-employment program where so much depends on pupil 
satisfaction. A determination of these attitudes through this study 
will provide some indication of the extent and source of approval or 
disapproval. Jt must be kept in mind that unfavorable attitudes do 
not necessarily mean a weak program. Parents may have unfavorable 
attitudes because they are uninformed and students may have unfavorable 
attitudes because of the attitudes prevailing in the home. 

Up to this point in the development of the pre-employment 
“program no general study has been made to determine its strengths and 
weaknesses. This is necessary before the program develops much ‘further 
and, therefore, the present study seems to be particularly appropriate 


at this time. 


Definition of Terms 

1. Pre-employment program: This is the Edmonton Public School 
program as described in Chapter THO. 

2. Student: A child who regularly attended a first year pre- 
employment class in the Edmonton Public School System during 
the year 1964-65. 

3. Parent: -A parent or guardian of a student. 

h, Peis riabucent = -A-person who completed at least one year of 
pre-employment training. 

5.-Teacher fi teacher who worked with a first year pre-employment 


class during the 1964-65 school term. 
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Limitations and Delimitations 
This study examined the feelings of the students who were in 
the first year of the pre-employment program in the year 1964-65, and 
of their parents and teachers and also of the former first year stu- 
dents in the pre-employment program. 
The limitations of the study resulted from the three following 
factors ; 
1. The weakness in the four instruments used to secure feelings on 
the various aspects of the pre-employment program} 
2. The reluctance of the respondents to indicate their true 


feelings ; | 

3. The information was gathered during the last two months of the 
school year and some of the students who started the program 
had dropped out. There were probably varied reasons for 
leaving and possibly some involved dissatisfaction with the 
program. No record of attitudes toward the pre-employment 


- program was available for such ‘students and thus the scope of 


the study was limited in this way. 
Collection and Analysis of Data 


Collection of data. The four instruments used were patterned 
after the questionnaires presented by Hand.l= Most items consisted of 


a question related to feelings about a certain aspect of the program 


12Tphid., pp. 153-217. 
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and a choice of four responses. The responses were generally con- 
structed to accommodate to four types of feelings: (1) strong satis- 
faction, (2) mild satisfaction, (3) mild dissatisfaction, (4) strong 
dissatisfaction. Questions seeking general information about the 
respondent and asking for free responses were also included. 

The Inventory of Pupil Opinion and the Inventory of Parent 
Opinion were basically similar with questions worded to suit the ree 


spondent. The areas of investigation were: 


h! 
° 


Personal datas$ 


ine) 


- Pupil-teacher relations 3 


Oo 
° 


Guidance $ 


_ 


Vocational preparation; 
5. Academic level of courses. 

The parents’ questionnaire included, in addition to these five 
areas, items concerning home-school communication. 

The Former Student Inventory asked: for certain personal data, 
then examined areas of possible growth such as attitudes toward learn- 
ing, work habits, "growing-up" and help for present job. Six free- 
response questions were asked. These were intended to give those with 
strong feelings an opportunity to express them. 

The Inventory of Teacher Opinion was also concerned with certain 
areas of student growth. Along with this, however, was the attempt to 
discover the main purposes of the pre-employment program and its major 
strengths and weaknesses as seen by teachers. Copies of all question- 


aires are given in the Appendix, page 103. 
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Method of administering questionnaires. It seemed desirable to 
be able to connect a student's inventory with that of his parent. With 
this is mind a "pin-hole” identification was used. The matched parent 
and pupil inventories were placed in the same envelope. When the 
writer visited each class to administer the inventory each pupil was 
given an envelope. The student took out the pupil inventory, com- 
pleted it as directed by the writer and handed it in. The envelope 
with the parent inventory was taken home, filled iu by the parent, and 
then returned to the teacher by the student. These were later collected 
by the writer. Usually the teacher:fillea out the teacher inventory 
while the writer was working with the class. 

| A list of former pupils was collected from all the schools 

where pre-employment classes had been held. These canes were checked 
in the telephone directory to verify addresses. Of the more than two 
hundred names received, addresses were verified for 165. Question- 
naires were sent to these 165 students and 78 were returned for a re- 


turn of about 47 per cent. 


Analysis of data. The information from each questionnaire was 
transferred to a data sheet for easier handling. The responses to each 
item were counted and the total results recorded on an. original 
Slosuitnnateee Tables were compiled to show the results in the follow- 
ing areas: 

1. General attitudes; 


2. Pupil-teacher relationships $ 
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10 
3. Guidance; 
4, Vocational preparation; 
5. Academic level of courses $ 
6. Home-school communication. 
The number of responses were shown for each group on the 
separate questions in each of the above areas, and percentages were 


calculated so that comparisons could be made. 
III. OVERVIEW OF THE THESIS 


The remainder of the thesis is organized into five chapters. 
Chapter II reviews literature related to the drop-out problem. This 
includes causes of dropouts and attempted solutions to the dropout 
problem. The major portion of the chapter is devoted to a review of 
non-academic high school programs used in various Canadian educational 
systems to help prevent the high incidence of early school leaving. 

Information for this study was gathered from parents, students, 
and teachers and Chapter III presents information on these groups. 
Chapter IV analyzes the questionnaires returned by the students and 
their parents to determine the attitudes of these groups toward the 
Edmonton pre-employment program. 

The former student and teacher inventories are analyzed in 
Chapter V in an attempt to determine the effectiveness of the program. 


Chapter VI presents a summary of the findings and the conclusions. 
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CHAPTER II 
RELATED LITERATURE 


I. DROPOUT STUDIES 


Causes of Dropouts 


Though a great deal of research has been done on the reasons 
given for school dropouts, it has been difficult to get at the real 
causes of quitting and many researchers have been content to isolate 
related factors. Hohol indicates a relationship between economic 
status and dropping out of school.+ Becoming overage because of re- 
tardation, average intelligence but low marks and poor pupil and 
parent attitudes toward education are other important factors usually 
mentioned. Williams found that more than half the dropouts, in his 
study of dropouts in the State of Maryland, were from families in 
which the occupation of the head of the household was relatively un- 

~stable and in the lowest income bracket and that about forty-five per 
pent of them were reading at a sixth grade level or below. Lack of 
interest and lack of success accounted for more than half the reasons 


given for dropping out. 


1a. E. Hohol, "Factors Associated with School Dropouts," 


ep. V. Williams, "School Dropouts,” Journal of the National 
Education Association, 52:10-12, February, 1963. 
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Havighurst and Stiles describe alienated youth as those who 
"are somehow alien to the larger society." For some reason they have 
been unsuccessful in school, social behavior or job performance. They 
have found thats: 

Most alienated youth come from low income homes, most of them 
fall into the I.Q. range 75-90; almost all drop out of school at 
age sixteen or before; they tend to come from broken homes; or 
homes which are inadequate emotionally and culturally. Yet this 
is not simply a group of low economic status and 1.Q.; two-thirds 


of working-class children do satisfactory work in_school, as do 
two-thirds of children with below average I.Q.'s.3 


\ 
Thompson and Nelson summarize the characteristics of dropouts 
as follows: 

1. Age sixteen; 

2. Poor relationship with teachers 3 

3. Shunned extracurricular activities; 

4, Retardation of at least two years; 
5. Parents have poor attitude toward hautatiow!s 

John Porter indicates the following identifying characteristics 

of the dropouts: 

1. Lacks skills which prevent him from holding an after-school job; 

2. Resides more often in a homogeneous area of low socio-economical 


status $ 


3. Socially immature ; 


3Robert J. Havighurst and Lindley J. Stiles, "National Policy 
for Alienated Youth," Phi Delta Kappan, 42:284, April, 1961. 


‘tnompson, op. cit., p. 201. 
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13 
4, Seldom participates in extracurricular activities; 
5. Academically below average - a poor reader; 
6. If not below average he dislikes the school situation; 
7. Value system tells him to reject school, self, and competitive 
situations 
8. Does not see education as a means of vocational success; 
9. Parents are indifferent to school.? 

Jo Re Ellingston states that the most significant factors be- 
hind dropouts were the low socio-economic and cultural status of the 
family .© He indicated that one study of a Midwestern town found that 
eight out of nine dropouts came from the lowest economic class. 

In a study of eighty-one schools in the Northeastern States, 
Young found a high correlation between the drive to complete high sehool 
and the acceptance of high socio-economic values./ 

The previous studies generally show the following eareore 
associated with dropouts: 

1. Low socio-economic status; 
2. Average or below average ability - low achievement ; 


3. Poor attitudes toward education of both parents and pupils; 


23, W. Porter, “Some Identifying Characteristics of Dropouts," 
Minnisota Journal df Education, 44:15, September, 1963. 


63. R. Ellingston, "Unemployment and Unfilled Jobs: a Dropout 
Paradox," Minnisota Journal of Education, 44:9-10, September, 1963. 


TN. Young, “Community Program to Improve School Holding Power,” 
Clearing House, 38:503, April, 1964. 
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14 
4, Low reading ability; 
5. Dislike for school; 
6. Overageness; 


7. Low participation in extra-curricular activities. 


Attempted Solutions 
One of the earliest major attempts to reduce the number of 


8 


dropouts was New York City's Higher Horizons program. This program 
involved three important aspects; guidance for every child, an exten- 
sive program of cultural enrichment, and greater attention to the 
involvment of the parents. This program was considered so success-= 
“ful that it was adapted by other cities for their own use. 

The state of New York started a program called School to Em- 
ployment Program or STEP .? Potential dropouts in seven of the largest 
fisica-aartictpated. They attended school during one part of the day 
and received work training in various public buildings during the 
second half of the day. They were paid seventy cents per hour out of 
state funds. 

McKinley High School in St. Louis developed a work study pro- 
gram on a Ford Foundation grant .l0 It was found that the actual rate 
of dropout in the program was 11.6 per cent. In a matching group the 

Sschreiber, op. cit., p. aly. . 
WIpid., Prcloe 


10Tpida., p. 219. 
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15 
rate was 35.2 per cent. In Lone County, Oregon, during the summer of 
1961, twenty potential dropouts worked on full scale Forestry Depart- 
ment projects.t+ These crews were reported to do more work than adult 
crews and all returned to school in the fall. 

Gertrude Barber feels that, "We must find ways to help those 
who are low in native ability to build up the characteristics which 
employers value, such as reliability, responsibility, punctuality, 
organizational loyalty and cooperativeness."© She suggests two 
practices to achieve these aims: have business, labor and industry 
leaders talk to the students and schedule: student visits to local 
industrial and business places. 

Thompson and Nelson suggest twelve approaches to remedy the 
dropout problem. Among these are: (1) cooperative approach between 
school program planners and industry, to develop work-study programs $ 
(2) increase in special services such as guidance and; (3) importance 
of teachers who have an understanding of interpersonal relationships 
with students .13 

President Kennedy's letter, referred to in Chapter I, brought 
a great flurry of activity on the dropout problem. Bayley reports on 


14 


nearly fifty different plans started in response to this letter. 


litpid., p. 220. 
1¢Barber, op. .cit.,. p..38. 
13Thompson, op. cit., p. 20c. 


Mpayley, Ope cit., pp. 11-16. 
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In these plans the following five basic ideas were used in various 
combinations : 
1. Counseling of students and parents; 
2. Special studies leading to curriculum change; 
3. More flexible student schedules; 
4. Improved teaching methods; 


5. Development of new technical and vocational education courses. 
II. CANADIAN SOLUTIONS 


In the last few years Canadian educators have taken steps to 
provide programs for the non-academic student. These steps have follow- 
ed at least two pwkena® s (1) the non-academic high school pattern, 
and (2) the program for continuing education beyond junior high school 
level for those who cannot gain entrance to high school. Among these 
latter programs are the Ontario Occupational Program, the British 
Columbia Occupational Program, the Calgary Junior Academtic-Vovattonal 
Program, the Jasper Place Pre-Employment Program, the Edmonton Separate 
School Pre-Employment Program and the Edmonton Public School Pre=Employ=- 


ment Program. The following sections describe each of these programs. 


Ontario Occupational Program 


In Ontario an occupational program has been set up at the 
provincial level and is under the direction of a provincially appointed 
Inspector of Occupational Programs. The students who enter this pro- 
gram have barely passed grade eight or have spent a year in grade eight 


but have not succeeded in passing it. These students are slow learners 
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Li 
and continue their education in occupational classes in the regular 
high school. Here the emphasis is on vocational and citizenship train- 
ing. The Toronto schools of Castle Frank, Bickford Park and Brockton 
are specially designed for the occupational students. 

Prospective students are recommended by their principals and 
must have the sanction of their parents. All applicants are screened 
carefully as to character and desire and must meet the following quali- 
fications :1? 

1. Have reached their fifteenth birthday by December 15th of the 
current year; 

2. Have spent one full year in grade VIII; 

3. In the opinion of the elementary school principal will be likely 
to benefit more from instruction in this type of school than 
from a repeated year in grade VIII. 

In general, I.Q.'s of these students range from 80 to 95. How- 
ever, I.Q. is not a strong determining factor in placement. Parkway 
Vocational School for Boys and Eastdale Vocational School for Girls are 
for the educable retarded students with I.Q.'s generally in the 60 to 
80 range. In the above cases the students generally devote half their 
time to vocational education and half to general education. In most 
cases the general education is adapted to the needs of the students in 


their vocational choice and to citizenship training. 


OR. E. Shaul, "Castle Frank School," (Mimeographed.) November 
28, 1963. 
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At St. Catharines, Ontario, occupational students are not 
placed in a separate school but are-accommodated in the existing high 
schools. 


This is a two-year programme of diversified occupations which 
will occupy at least 50 per cent of the student's time. It is 
planned for selected students of grade VIII who have passed their 
fifteenth birthday and who have been unable to gain promotion from 
grade VIII. These "transferees" will be given such training as 
they may need to gain employment in some definite line of work, 
not a skilled trade. Parental consent will be required for ad- 
mission. 


The content of the academic subjects will: be carefully selected 
and adapted to the needs of the students. _Since the primary pur- 
pose of this programme is to provide suitable education and training 
which will assist the pupils in becoming useful citizens. of the 
community, emphasis will be placed on developing good personal 
traits with respect to appearance, honesty, punctuality, respon- 
sibility and willingness to co-operate with others. 


The practical work for boys will consist of a combination of 
small engine repairs, service station help, gardening, masonry, and 
possibly merchandising and restaurant services. The practical work 
for the girls will consist of a combination of clothing (sewing, 
etc.), merchandising, restaurant and motel services. 

At Scarborough, Ontario, the Bendale Vocational School provides 
vocational training for these same kinds of dtudents. A student must 
be fifteen years old, have spent one year in grade VIII and be recom- 
mended for the program. Half of the time is spent in vocational train- 
ing. During the year each student spends two weeks in an actual work 
situation. This work experience is authorized by the Ontario Department 
of Education and most of the other schools are using it or will be using 
it when their programs become more settled. 


16, S. Gish and J. Perry, "Report on Vocational Schools 


Visited in Ontario and the United States," (mimeographed.) May 4-22, 
1964. 
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19 
It is noted that the requirements for all of these programs 
except those at Parkway and Eastdale are the same and that they all 
seem to have a common purpose. This is to provide job training for 
the slower learners who would not gain entrance to the regular high 
school, and along with this training, to give help and assistance in 
developing good citizenship qualities and in perder matters such as 
appearance, honesty, punctuality, responsibility and willingness to 


cooperate. 


British Columbia Occupational Program 


British Columbia has attempted to give some guidance to pro- 
jects designed to meet the needs of a special group of pupils unable 
to benefit from the regular program in the secondary school. The 
guidance is in the form of a Division of Curriculum publication en- 
titled, "Occupational Programme, 1964." The following are the aims and 
philosophy of this programme as they appeared in this aforementioned 
publication. 


The educational aim of this programme is to equip certain young 
people with useful skills and knowledge necessary for early entry 
into the occupational and general life of the community. The ad- 
ministrative aim is to provide an improved educational service for 
pupils whose school history and record of school achievement in- 
dicate that they will be unable to profit from the regular school 
programme. Educationally and administratively the programme is 
directed toward the following: 

1. Giving pupils practical preparation for successful employment 
in tasks which are in keeping with their abilities; 

2. Providing the opportunity for giving a practical application 
and remedial emphasis to teaching for the development of 
proficiency in the use of basic communication and computa- 
tion skills; 

3. Providing incentives and direction for the development of 
desirable attitudes and useful personal characteristics 
and habits of work; 
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20 
4, Providing in the most effective way possible selected in- 
formation essential to the pupil in matters concerning 
health, safety, leisure time, and citizenship.17 


From these aims, certain general principles may be derived to 


guide administration procedures, curriculum development and teaching. 


Occupational aspects. The program is seen as a terminal course, 
where, at the end of two or three years, the student will leave and 
enter employment. It should consist of training in a wide range arm 
skilled or semi-skilled occupations and is not intended as an intensive 
training for one specific job. Work experience in the second and third 
year is to be an integral part of the program. This will be part-time 
or temporary employment with the educational objectives of developing 
attitudes, skills, and understandings in the actual working situation. 
Job. placement is not the school's responsibility but the school can 
provide assistance to both students and prospective employers. The 
program is to be based on the needs of and opportunities in the com- 
munity and a close relationship must be maintained between the school 
and employers. A follow-up study is required to determine the effect- 


iveness and improvements needed. 


Educational aspects. The program should be essentially a 
practical, three-year terminal program where transfer to other programs 
is possible in exceptional cases. The curriculum content should en- 


courage and provide for increasing levels of achievement. It is 


occupational Programme, Division of Curriculum Publication, 
British Columbia Department of Education, Preliminary Edition, 1964. 
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21 
expected that this program will be a regular part of the secondary 
school curriculum and that these students will be integrated into the 


regular life of the school. 


Pupil selection. The pupils selected for the Occupational 
Program will be those who can benefit more from this type of program 
with different aims, content, and teaching methods than from. a regular 
secondary school program. The following selection criteria are used: 

1. Retarded two years by the end of grade VI or VII and at least 
fourteen years of age; 

2. Consistant low achievement in the upper elementary grades; 

3. Low ratings on scholastic aptitude tests; 

4, Evidence of creating in the student interest in a program lead- 
ing to employment; 


Parental consent. 


VI 
© 


Class organization. In general, it is anticipated that the 
class enrollment will be twenty. This is small enough to allow for 
individual work, yet large enough not to cause an overload in other 
areas. The occupational classes will be accommodated in the regular 
high school and where enrollment is large enough, a limited amount of 
departmentalization could be applied. It is recognized that the teach- 
ers of these classes should have freedom to work with their classes in 
. trying out better methods of teaching. 
| 7 The first year should be used to make a careful assessment of 


academic and occupational potential of the pupils. In the second year 
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22 
the students continue developing academic skills but should also 
select certain possible occupations and develop general skills in 
these areas. Throughout the whole program, pupils should consciously 


learn: 


1. To get along with other people - the public, fellow ie 
employers ; 


2. To carry out directions accurately; | 
3. To accept criticism and to profit from advice; 
h. To become a dependable and trustworthy person. 
Another important aspect of the program-is the work experience. 
: ee 
Most pupils in the second year participate in a work experience selected 
by the school guidance facilities in consultation with the parents and 
pupil. This is a vehicle of instruction which is evaluated carefully 
to make certain that the experience is worthwhile. Employers submit 
brief written reports to the school on the student's progress. 
The following are some enrolment statistics: 
Occupation Program I 1962-63 2,197 
1963-64 2,2h3 
1964-65 2,145 
Occupation Program II 1962-63 966 
1963-64 1,970 
(1964665 1,727 
Occupation Program III 1962-63 none 
1963-64 488 
1964-65 1,359 
In the school year 1963-64 a total of 1,103 pupils from seventy- 
two schools and forty-six districts spent a total of 117,167 hours in 


work experience. A total of 1,032 businesses cooperated in this program 
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23 
and represented one hundred thirty-three different types of agencies. 
On the average a pupil spent 41.53 hours with each employer and. worked 


for 2.56 ereleversa ls 


Calgary Junior Academic = Vocational Program 


Junior Academic-Vocational is a. carefully planned three-year 
program for boys and girls arriving at the junior high school level 
who have had little success in the elementary grades. Emphasis is 
placed on personal growth, the study of academic subjects and the 
application of these to the development of general vocational skills. 


The Junior Academic-Vocational Program is a blending of formal 
academic with practical education. 


All children are different. Each is an individual with his own 
physical, emotional, and intellectual capacity. His attitudes, 
aptitudes, interests, and behavior are a reflection of these capa- 
cities as related to the measure of success of personal recognition 
he has received. 


Because of these individual differences all children cannot 
profit equally in a purely academic program. Some will be more in- 
terested in the HOW rather than the WHY. Such children have a real 
need for vocational education in conjunction with the practical 
application of basic academic knowledge. 


These are changing times and educational systems must meet the 
challenge by meeting the needs of all boys and girls. 


Hence, the Junior Academic-Vocational Program.+9 
This program was started in Calgary in September, 1963, with 250 
pupils in level one or grade VII. In Septeniber, 1964, these 250 were 


in level two and another 250 were enrolled in level one. By September, 


183 ritish Columbia Department of Education, Curriculum Circular, 
October 29, 1964. p. 3. 


19calgary Public School Board, JAV, A Brochure Prepared by the 
Calgary Public School Board giving information onthe: Junior.\Acddemie- 
Vocational: Program (Calgary: Calgary Public School Board, 1965.) 
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1965, it was anticipated that there would be approximately 250 students 
in each of the three levels. This kind of education is considered so 
important that two special schools are being planned in Calgary to 
accommodate these people. 

The students for these classes are carefully selected using the 
following criterias 

1..A maximum score of 25 per cent on the Stanford Battery or a 
score of 90 on the WISC individual test; 

2. Low performance in the first six grades}; 

3. At least seven years in the first six grades; 

4, Minimum age of twelve years, eight months in September; 

5. Selection is made by the elementary school principal who inter- 
views parents and students; 

6. Both parents and students must give their consent. 

In the three levels of the Junior Academic-Vocational Program a 
basic academic core is taught. The subjects are mathematics, science, 
social studies, language, literature, reading, writing, spelling, physi- 
cal education, and group guidance. Students are given a choice of art, — 
crafts, music, and drama. As much as possible the academic subjects © 
are offered from a concrete rather than an abstract point of view. 

In the vocational segment of the program students may choose 


from several practical studies: 
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Boys 

1. Business and Merchandising; 

2. Service Station Operation; 

3. Landscaping and Gardening; 

- Food Preparation and Service; 

5. Carpentry and Building Construction ; 

6. Building Maintenance and Small Motor Repair. 
Girls 

1. Home Care of the Sick and Child Care; 

2. Home Maintenance and Management ; 

3. Food Preparation and Service; 

4, Business and Merchandising; 

5. Beauty Culture; 

6. Sewing. 

It is hoped that the students will spend more time in the voca- 
tional areas in the third year than they do in the first. The present 
plan is for the students to spend one-quarter of their time in the 
first year studying in six vocational areas, one-third of their second 
year in four areas and one-half of their time the third year in two 
areas. In this way their choice of specialty will be made after some 
experience with many areas. 

Although the program has not reached this point in its develop- 
ment, the question "after level three what?" needs to be answered. At 
the present there are four possible answers and each of them may be 
. suited to a certain group of students. 


1. There may be provision for a fourth year for those who need it; 


2. Entrance into the world of work; 


“Otpid. 
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3. Promotion to the senior academic-vocational program on the re- 
‘commendation of the JAV principal; 
4. Crossover to grade IX in the regular junior high school program. 


Objectives. Young people must be prepared to meet fast-changing 
conditions in the modern world. The Junior Academic-Vocational pro- 
gram.is designed to help them adjust and adapt to these changing 
conditions. 


A threefold objective has been set for the program. 
TO GIVE BALANCE - ACADEMIC PLUS PRACTICAL 


: The aim here is to balance STUDY with TRAINING - to match 
MENTAL ACTIVITY to PHYSICAL ACTIVITY. 


The program has been carefully planned for youngsters who are 
able to..absorb not only a good: basic academic education, but also 
are capable of acquiring generalized training in the manipulative 
skills. 


Academic skills are stressed throughout the program, but in 
addition, opportunities are provided for sound basic training in 
many vocational areas. : 


TO AID PERSONAL DEVELOPMENT 
A strong effort is made to help each boy and girl to achieve a 
personal development he might not attain in other circumstances. 


Generally, the program attempts to give sound psychological 
preparation to meet life on a practical basis. 


More specialized guidance and counselling services will be 
available to assist pupils with specific problems. 


This program aims to develop good attitudes and habits of work 
and study, to arouse interest and build confidence, and to develop 
those personal qualities which are so essential for success in the 
adult world of work. 


TO. INCREASE EMPLOYMENT OPPORTUNITY 
The program, because of its special design, improves opportunity 
for later- employment. 


In the development .of this program surveys were made to deter- 
mine employment opportunities in the Calgary area. From these 
studies. courses were designed to provide the basic.skills required 
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to facilitate entry into many areas in the broad field: of. the 
service occupations.’ 


Jasper Place Pre-Employment. Program 
The pre-employment program has been. in operation in Jasper 
Place since 1961. The classes have pean Hocatea at the Jasper Place 
Composite High School where the students receive the help of guidance 
counsellors, and specialists.in home eentontcd industrial arts.and 
business education. The students are encouraged to participate in the 
regular high school extra-curricular program. , 
The objectives of the program are: 
1. To develop self-confidence 5 
2. To develop good attitudes toward saciety $ 
3. To develop proper work habits; 
hk, To teach effective computational and communicational skills: 
de To provide an opportunity for Pi ddaKes to obtain some basic 


vocational skills. < 


Curriculum. A twoeyear curriculum has been. developed to be 
broad enough to permit flexibility. of organization and instruction and 
yet specific enough to ensure the accomplishment of the fundamental ob- 
jectives for these classes. The students are integrated with the rege 
ular high school-classes where possible. 

2lipid. 


-etasper Place Composite High School Pre-Employment Registration 
Booklet, 1964-65. 
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A. Some special features of the program are: 


2. :The curriculum is basically ungraded; each student begins: at we 
orsher present actual level in the basic subjects and proceeds 
to work from there on. 

2. Part-time employment is encouraged and instruction time may be 
shifted for.the benefit of students leaving earlier in the 
afternoon for employment. .Full-time.employment may be under- 
taken after June lst. 

3..While a grade Ix diploma is desirable, students may be admitted 
without: one. 

4, Most students should, in the course. of two years, be able to 
qualify for a Trades and Services diploma;:others may require 
three years. 


B. Criteria for: Enrolment : 


‘1. Candidates st be at least sixteen years by September. 

ae amire manta must be within the low average range of ability. 

3. Candidates ' achievement must be low in all or most subjects. 

h., Students who are serious emotional or discipline. problems will 
mot be eligible for enrolment. 

5. Bach student who enrolls for the two-year program must have the 
-parents' consent 


The academic courses include language, reading, guidance, mathe- 
matics and science in the first year, end language, reading, and guid 
in the second year. Vocational courses are available in clerical prac- 


tices, commercial cooking, domestic science, sheet metal, pipe trades 


and carpentry. 


Edmonton: Separ ate penool Pre-Fkz 


Program 
An Edmonton Separete School Pre=-Employment outline gives the 


9 


history of the program in this way: 


The Pre-Employment Program was started at St. Basil's school in 
1958 for -students 16.years of age or over who had not completed the 


S3rpia. 
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junior high school program. Since it was found that many of these 
students had by mo means reached their peak, a second year was added 
making it a two-year terminal program to prepare low-achievere for 
employment. 


In 1961, a corresponding program was developed for students 
approximately 14 years of age who had spent seven or eight years in 
the first six grades. This class was called Transition 7. .A second 
year, called Transition 8, was added to bridge the age-gap between 
Transition 7 and the Pre-Employment Program. 


In the future, Transition 7 classes will continue to be operated at 
various locations throughout the school system as a remedial 
program and as a screening device for a three-year terminal program 
starting with Transition 8. In this way the Edmonton Separate School 
Board is developing a special secondary route, which will eventually 
be identified as Pre-Employment 1, 2, and 305 


A basic conviction of the program is the worthiness of each ine 
dividual and the stated purposes of the program are to: 


“Lo Rebuild the student's comfidence in himself; 
e.. Restore his sense of personal worths 
3... Foster an appreciation of the dignity of labour £9 


Transition 7 acts as a Screening device for admission to the 
Pre=Employment’ Progrem. However, a student may enroll in the Pre=Employ- 
ment Program without first having attended Transition 7. 


| Enrolment. Enrolment’ in this special secondary route ig on a 
purely voluntary basis. On the recommendation of teachers, infore 
mation sheets and application forms are sent ‘to-students at their 
homes so that they may discuss the. program with their parents. Ene 
rolmens meetings are held in Jume so that students and parents me 
be fully informed regarding the nature and purpose of the program. 
All applications must have the approval of parents or guardians. 


2¥remonton Separate Schools. Pre-Employment Program, Tentative 
Curriculum Outline, 1964-65, pp. 1-2. 
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Edmonton Public School Pre-Employment Program 

The Edmonton Public School system, following the lead of the 
Edmonton Separate School system, started a one year terminal program 
for potential junior high school dropouts. 

In 1960, at King Edward School, two special classes were institu- 
ted; one with twenty girls and the other with twenty-two boys. These 
were called pre-employment classes and in them the students studied 
English, social studies, arithmetic, typing, science, industrial arts 
and home economics, physical education, and student government ina job- 
oriented environment. The students worked with their home-room teachers 
in all subjects except typing, physical education and shop courses. Each 
started at his own level and progressed from there at his own rate. Em- 
phasis was placed on the general skills and attitudes that would help 
the child secure and hold a job. During the year visits were made to 
several manufacturing, industrial, and business firms and several guest 
speakers were invited into the classroom. 

For the next three years two classes a year were added so that 
by the 1963-64 term there were eight pre-employment classes in four 
junior high schools. 

In 1964-65 there were nine classes in five junior high schools. 
Because many of these students were showing marked progress in the pro- 
gram, it was felt that they could profit from a further one or two years 
of training. To experiment in this area the McKay Avenue Laboratory 


School was opened in September of 1964. There were 120 pupils enrolled 
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in six classes. Most of these students had been in pre-employment 
classes during the previous year. Some were grade IX failures. 

In 1965-66 there were still nine pre-employment classes operat- 
ing as in previous years. At McKay Avenue Laboratory School the enrol- 
ment had increased to 240. Most of these were Pre-Employment I students 
from the previous year. Some were grade IX failures and forty were stu- 
dents held over from the previous year to be given a third year of 
training. 

The stated objectives of the program are: 


1. To prevent the high incidence of dropouts from our junior high 
schools by students who were not suited to the existing academic 
program. 

2. To rehabilitate students who were developing anti-social behavior 
patterns due to frustrations encountered in regular classes. 

3. To encourage students to set realistic goals of achievement and 
to assist them through further education to develop their poten- 
tial in order to attain these goals. 

4, To develop in students a sense of: 

(a) self reliance and self respect; 

(b) responsibility; 

(c) good work hebits and attitudes. 

5. To provide pre-vocational training in large general areas. The 
main purposes of these vocational oriented programs are: 

(a) To provide students with an opportunity to sample work in 
different general areas without training them for any 
specific job. 

(bo) To provide learning situations wherein students will de- 
velop attitudes of responsibility and come to realize the 
importance of acceptable social behavior in getting and 
in keeping jobs. 

(c) To serve as the magnetic force that will keep students in 
school where their academic potential can be fully de- 
veloped. 


Selection criteria 
1. Candidates must be et least fifteen years of age by September. 


2. Students who have serious emotional or discipline problems will 
not be eligible for enrolment. 
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32 
3. Enrolment is by application only, signed by the student and his 
parents. 
- Candidates must have a history of low academic achievement. 
5. Students who have failed grade nine will be eligible to enter 


the first or second Sage of the program depending on their 
social development .© 


Summary 


Studies point out that low socio-economic status, low achieve- 
ment, poor attitudes toward education, low reading ability, overageness, 
and a dislike for school are factors associated with dropping out of 
school. In the United States attempts have been made to decrease the 
number of school dropouts by improving student counseling services, chang- 
ing the curriculum, providing flexibile student schedules, imprdving 
teaching methods and implementing new technical and vocational courses. 

In Canada many of the attempts to decrease the number of dropouts 
have centered on technical and vocational programs. Some of these pro- 
grams are in full operation now and others are still in the early stages 
of development. All involve the combination of vocational and general 
education for those whose past school record shows a lack of academic 
success. The age at which students enter the programs varies from about 
thirteen years to sixteen years, but other than age the selection criteria 
are similar in all programs. It is noted that parental consent is needed 
in all cases. The aims of these programs vary to some degree but all 
seem to be trying to provide for the student: (1) continued general 
education, (2) broad vocational education, (3) growth in citizenship and 


(4) development of good personal character traits. 


2(Pre-Employment Program, Edmonton Public School Board (Mimeograph). 
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CHAPTER IIT 
THE SAMPLES 


This study is based on the opinions of 341 individuals made 
up of 137 students, 114 parents, 78 former students and 12 teachers. 
Each group responded to separate, specially designed opinion inven- 


tories, 


Students 

Approximately 155 students registered in the Pre-Employment I 
classes in September of 1964. By May of 1965 a number of these students 
had left school but a total of 137 students responded to the inventory 


on pupil opinions. 


Age. Table I shows the ages of these students. There were 
seventy-eight boys and fifty-nine girls ranging in age from fifteen to 
eighteen years. Thirteen per cent of the boys were fifteen years of 
age, 57 per cent were sixteen, 24 per cent were seventeen, and 6 per 
cent were eighteen years of age. The average age was 16.2 years. The 
average age of the girls was 15.9 years. Twenty-seven per cent of the 
girls were fifteen years of age, 56 per cent were sixteen, 15 per cent 
were seventeen, and 2 per cent were cighteen years of age. This shows 
that a majority of girls were fifteen and sixteen years old and a major- 
ity of boys were sixteen and seventeen years old. Boys in the pre-employ- 


ment classes tended to be older than the girls. 
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34 
Guardianship. Table I also shows the number of pre-employment 
Prankers lived with mother, father, ‘both, or with a guardian. The 
table shows that 78 per cent of the boys and 76 per cent. of the girls 
lived with both parents. Eighteen per cent of the boys and 17 per cent 
of the girls lived with their nobher and none of the pupils lived with 
the father alone. Two boys and four girls lived with a guardian. One 


of the boys did not respond to this question. 


Last grade. Students as enter the pre-employment program after 
grade VIL, VIII, or IX. Table I shows the last grade the pupil was in 
before entering the program. Twenty-two boys out of the seventy-eight, 
or 28 per cent, had been in grade VII. Only eight girls, or 14 per 
cent of the Rte onine female students, came to the pre-employment pro- 
gram from grade VII. Fifty-nine per cent of the boys and.64 per cent 
of the girls had been in grade VIII before entering the program. Ten 
per cent of the boys and 22 per cent of the girls came to te pre- 
employment program after taking grade IX. This shows 14 per cent more 
| boys Sehipy from grade VII and 12 per cent more girls coming from 


grade IX. 


Intelligence quotient. The I.Q.'s of the pupils Ag the pre- 
employment program are also shown in Table I. This information was 
submitted by the pre-employment teachers for the McKay Avenue Lab=.. 
oratory School records early in the 1964-65 term. Since some of these 
students left the program before this study was made, the total number 


of students upon whom 1.Q.'s were reported, is higher than the actual 


: elie as, | 
ibe a. lade Asia ont ale iN ee rr 
saoaolqno-od Jo tedimuc edt ieee oat I sidet . -gisianatonayd : 


7 os? watbtaig ¢ dbkw 0 tod «tedden <tedgou ddtw bovit ote escabite 
atnis ant. 30 $120 oq BY Bas ayes edt dbo og OT taut evodia oldat 
"$065: og. ae avod ode to duie0. seq. aootigi sstnorsg died ditty BovEL 
Adbw. bovis altoue ott Oo Saom bas srodidou shod igiw, evil alxte, bas me 
eee nathsaiy e att Davis sbi: i %- fe. aod, owt. -snole odter eat 
“swoxtaoun, suid of Sanger tow BED ered as 20 


red ts. mart gor dso fame ott setae foal _atasbude stem tal i 7) 
ont ow Liqua outt abet sash oa awed I etd? =e at og 
 drigke- ytaoven edt to iil ayed one anon ‘smesgony, edt at 
‘seg iL -r0 ett gt: vin” -EIV shenp ak goed batt a 


| sorte Jxsungo.igns~9%q° ont ot ‘SMBS. aopcotate olamet satan st at 2 
tis9 fa! 1 brie aod sdt to theo tq bessant- a0 mv aoaieta 


Pabeti sat Rs “ Sie 4 ¥ es 

neT .msitgo0lg edt getnedite, eyoted TIL ober. at ced Sart: ‘ 5 by eat to ae 
ae See lz hace Foes “- 

non ait of oun aiiy suf 90 dso aq SE Baa ayod eet Bo 139 * 


. i ca ion 

etour deo 9 aL nile aide xt obey anbist telte 
“he ie es . 
‘sox? gabon Leet oom. deo wag Si fe THY ober. mort 99 ayod - 
(aise SRN ERR ty oe “4 


= 


~ fav aes mater ct aoe & 
ae C2, ee james 


-# “og edt at atigug ade 0 91:0. af? 


a 
a Ps 
eis 
tn Sd 
“iy, eae 
yee ae 
~~ hed a 
an % 
+ atte 


TABLE I 


DISTRIBUTION OF STUDENT SAMPLE ACCORDING 
TO SEX, AGE, GUARDIANSHIP, LAST SCHOOL 


Age 


Guardianship 


Last Grade 
Attended 


1.Q. ° 


Mother-Father 
Mother 
Father 
Guardian 

Not: Stated 
VIL em 


Other 
Average Grade 
60-69 

70-79 

80-89 

90-99 
100-109 

110 and over 


GRADE..ATTENDED, AND I.Q. 


Female 
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36 
number of student respondents in the study. The table shows 94 per 
cent of the male students with I.Q.'s between 70 and 99, with 2 per 
cent below 70 and 11 per cent above I.Q. 100. Of the combined group of 
153, 93 per cent have I.Q.'s between 70 and 99, with 1 per cent below 
70 and 6 per cent above 100. Expressed another way, the table shows 
that 60 per cent of the boys and 49 per cent of the girls have 1.Q.'s 
less than 90. 

It appears that the girls in the program were younger, came from 


a higher grade, and had a higher I.Q. than the boys. 


Parents 

Questionnaires were taken home by seventy-eight boys and fifty- 
nine girls for the parents to complete. Of these, sixty-two question- 
naires were returned by parents of male students and fifty-two were re- 
turned by parents of female students. This is a 79 per cent and an 88 


per cent return respectively. 


Parent respondents. Of the sixty-two inventories completed by 
parents of male pupils, 26 per cent were completed by fathers alone, 32 
per cent by mothers and fathers together, and 34 per cent by mothers 
alone. In 58 per cent of the cases the father was involved in answer- 
ing the questionnaire. 

Of the fifty-two questionnaires returned by parents of female 
pupils, 6 per cent had been answered by fathers, 50 per cent by mothers 
and 42 per cent by both. Here the fathers were involved in answering 


48. per cent and the mothers were involved in answering 92 per cent of 
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the questionnaires. It is not known who responded to seven of the 


questionnaires. 


Education of parents. Table II shows the education of the par- 
ents of male and female pupils. Hight of the inventories returned did 
not have the education of the father reported, and twelve did not in- 
dicate the education of the mother. This was 7 per cent of the fathers 
and 10 per cent of the mothers. The vocational or other training of the 
parents was recorded separately and was not included in the totals. The 
inventories indicated that 18 per cent of the fathers and-19 per cent 
of the mothers had received vocational or other training. 

The inventories showed no fathers or mothers as having completed 
a university program and only three fathers and five mothers as having 
had some university training. Thirteen of the fathers, or 11 per cent, 
and nineteen of the mothers, or 17 per cent, had completed high school. 
Twenty-one per cent of the fathers and 30 per cent of the mothers had 
had some high school training. A dichotomous grouping of the above in- 
formation shows that 35 per cent of the fathers and 51 per cent of the 
mothers had at least some high school education, while 58 per cent of. 
the fathers and 39 per cent of the mothers had junior high school ed- 
ucation or less. This seems to indicate that the mothers as a group 


are slightly better educated than the fathers. 
Former Students 


Ages. Of the nearly 400 students who had gone through the pre- 


employment program from 1960 to 1964, names and addresses were obtained 
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for 165 students. Questionnaires were sent to these former students 
with self-addressed, stamped envelopes. Seventy-eight conipleted 
questionnaires were returned. | 

Of the seventy-eight students who returned questionnaires, 9 per 
cent were seventeen years old, 35 per cent were eighteen and 32 per cent 
were nineteen years. There were six students, or 8 per cent, who were 
twenty-one years old and only two students who wad twenty-two. Of the 
seventy-eight former students, seven were from the 1960-61 pre-employment 
class, nineteen were from the 1961-62 class, forty-three were from the 


1962-63 class and the remaining nine from the 1963-64 class. 


Present jobs. Table III shows the occupations of the former male 
pupils. These thirty-eight pupils a a total of twenty-four dif- 
ferent jobs. Two were taking apprenticeship training, two were working 
in construction, two were truck drivers, two were surveyors, four had 
no jobs and nine were students. The other jobs ranged from eka of 
cook, hair dresser, and clerk, to section man, swamper and warehouseman. 

The forty girls were working in twenty-two areas as shown in Table 
IV. Six girls were hair dressers, four were housewives, four were typ- 
ists, eri had no jobs, three were students, two were dietary aides and 
two were waitresses. 

The other jobs ranged from bus girl and meat packer to nurse's 
aide trainee, switchboard-typist and bank savings ledgerkeeper. Four 
of the girls gave the name of the company for which they worked but did 


not specify their job. Two of the boys did the same. 
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TABLE III 


OCCUPATIONS OF THIRTY-EIGHT FORMER MALE STUDENTS 


Appliance serviceman 
. Apprentice - machinist 
= tinsmith “a 
‘ Assistant foreman in garment factory 
Body shop worker 
Car checker = CNR 
Clerk = office 
- filing 
Construction - 
Cook S tre. 
Dietary aide 
Hair dresser 
Hatchery worker 
Heavy equipment operator 
Roofing worker 
Section man NAR 
Student 
Surveyer 
Swamper (7 up) 
Truck driver 
Warehouseman 
No job 
Reported employer only 
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TABLE IV 


OCCUPATIONS OF FORTY FORMER FEMALE STUDENTS 


Babysitter and housekeeper 
Bookkeeper 
Bus girl 
Clerk - filing 
- office 
=- typist 
Dietary aide (assistant) 
Hair dresser 
Housewife 
Meat packer 
Nurses aide trainee 
Post office and grocery clerk 
Savings ledgerkeeper in bank 
Student 
Switchboard = typist 
Typist 
Waitress 
No job 
Reported employer only 
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TOTAL 40 
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Teachers 
Twelve of the thirteen teachers who worked with pre-employment 
classes in the 1964-65 term responded to the teacher inventory. Five 


were classroom teachers of boys, three were classroom teachers of girls, 


two were industrial arts teachers, and two were home economics teachers. 


. Summary 


Seventy-eight boys and fifty-nine girls participated in the study. 
They ranged in age from fifteen to eighteen years, with an average of 
approximately sixteen years. Over 75 per cent of these students lived 
with both parents and about 60 per cent of them came into the pre- 
employment program from grade VIII. Their I.Q.'s ranged from 60 to 110 
with the average at 88. The girls appeared to be younger, to be from a 
higher grade, and to eee higher I.Q. than the boys. 

One hundred fourteen parents responded to the questionnaires. 
They represented a variety of occupations and their education ranged 
from elementary school to some university training. . None had university 
degrees. .The seventy-eight former students who responded represented 
classes from the four previous years and ranged in age from seventeen 
to twenty-two. Of the thirteen teachers, twelve responded. 

The 341 questionnaires received from 137 students, 114 parents, 


78 former students, and 12 teachers make up the data for this study. 
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CHAPTER IV 
ATTITUDES OF STUDENTS AND PARENTS 


The student and parent inventories were designed to determine 
the attitudes of the respondents on several aspects of the: pre- 
employment program. A single question, "are you satisfied or dis- 
satisfied?" was asked to determine the general attitude of the re- 
spondents. 

Several questions were used to determine attitudes toward the 
following aspects of the program: 

1..Pupil-teacher relationships; 

2. Guidance; 

3. Vocational value; 

4. Academic levels” 

5. Home-school communication; 

6.. Socio-economic distribution; 

7. Comparison with régular program. 


Each of these areas is treated in the following analysis of the data. 


General Attitudes 

Question one of the parent and student inventories as well as 
question two of the teacher and former pupil inventories asked, "Are 
you satisfied or dissatisfied with the pre-employment program?" The 
wording of this question was altered slightly to suit the respondents. 


(see Appendix, page 103) 
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There were four responses to choose from: 


aad 


Very well satisfied; 


ine) 


Satisfieds 


Oo 


Dissatisfied; 


i 


Very dissatisfied. 

These responses allowed for two degrees of satisfaction and two 
of dissatisfaction. Either degree of satisfaction was taken to indicate 
a favorable attitude toward the program and either degree of dissatis- 
faction was taken to indicate an unfavorable attitude. Table V shows 
the distribution of favorable and unfavorable attitudes among the four 
groups. 

According to Table V, 94 per cent of the seventy-eight. male 
pupils and 95 per cent of the fifty-nine female pupils had favorable 
attitudes toward the program. The percentage of parents having favor- 
able attitudes was slightly less. Of the parents of male pupils, 90 
per cent had favorable attitudes and of the parents of female pupils, 
92 per cent had favorable attitudes. The female pupils had the highest 
percentage of favorable responses and the parents: of male pupils had 
the lowest percentage of favorable responses. 

This analysis of Table V shows that: 

1. Nearly 93 per cent of the pupils and their parents were favor- 
ably disposed toward the pre-employment program; 

2. General attitudes of hacer ina students do not differ signifi- 
cantly $ 

3. General attitudes of male and female pupils do not differ 


significantly. 
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Pupil-Teacher Relationships 

Items two to six in both the pupil inventory and the parent 
inventory were concerned with pupil-teacher relationships. Table VI 
summarizes both parent and pupil responses to these five items. More 
than 85 per cent of the attitudes expressed were favorable to existing 
pupil-teacher relationships, the percentage of parents with a favorable 
attitude being a little higher than the percentage of students. Ninety- 
two per cent of the parents and pupils felt that the teachers understand 
the pupils. Eighty-nine per cent felt that the students feel "at home" 
in their classes. . Ninety-five per cent felt that the students are 
treated fairly. Ninety-one per cent felt that the teachers Bhat 
about the students, and 94 percent felt that the students like their 
teachers. The grand total shows 1,157 "yes's" and only 97 "no's". 
This represents an overall favorable attitude of 92 per cent. 

The groups were compared to see if there was a difference in the 
attitudes of the various groups to the pupil-teacher relationships. 
The greatest difference in percentage occurred between the parents of 
girls and the girls themselves in the response to the question, "Do 
teachers seem to care about pupils?” Ninety-six per cent of the par- 
ents said 'yes' to only &5 per cent of the girls. This does hot in=: 
dicate much difference in the attitudes of the girls and their parents 
to this question. For all other questions and all groups the dif- 


ferences were even less. 
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48 
Guidance 

Items seven to eleven on the parent inventory and on the pupil 
inventory were concerned with guidance in the pre-employment program. 
It was intended to determine whether the teachers in the pre-employment 
classes were giving the kind of assistance that would in some measure 
accomplish the following: 

1. Help the pupil to mature; 

2. Help the pupil to understand himself better; 

3. Help the pupil to solve some of his. personal problems ; 
4, Help give the pupil direction for the future. 

The five items were designed to determine parent and pupil att- 
itudes toward the success or failure of these aims. The responses are 
summarized in Table VII. 

In response to the question, "Do classes help pupils grow up?" 
87 per cent of the parents of female pupile said "yes" while 89 per cent 
of the parents of male students said "yes". The ee and female pupils 
said "yes" 90 per cent and 91 per cent of the time respectively. 

The second question asked, “Has this class helped the student 
better understand himself?" The results to this question were slightly 
higher. Of the sixty-two parents of male pupils, 95 per cent responded 
"yes"| while 92 per cent of the parents of female pupils said "yes", 
Ninety-three per cent of the male pupils and 91 per cent of the female. 
pupils said "yes". Of the total of 251 replies, 93 per cent were "yes". 

Question three, "Is the pupil getting more help with personal 
problems?" also showed 93 per cent saying "yes". These percentages in- 


dicate a highly favorable attitude to the kind of guidance being given. 
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The last two questions were concerned with the amount of help in 
choosing a career and in deciding what to do the next year. The per- 
centages saying "yes" were 80 and.81 per cent respectively. Seventy- 
three per cent of the parents of male pupils said "yes" to, "Are the 
students receiving guidance in making a wise choice of a job?" while 
87 per cent of the parents of female pupils responded "yes" to the 
same question. However, 14 per cent of the parents of boys felt it was 
too early to be concerned about a job choice while only 3 per cent of 
the parents of female pupils felt this way. 

In the overall results, 88 per cent of the responses were 
affirmative and only 12 per cent were negative. This indicates a 
favorable attitude toward guidance activities in the pre-employment 


classes. 


Vocational Value 

Table VIII shows the attitude of the parents to the vocational 
value of the pre-employment classes. Ninety-three per cent felt that 
what their child was studying would be useful to him in later life. 
Ninety-five per cent felt that courses like typing, home economics and 
industrial arts would be useful in future employment. It is interesting 
to note that 32 per cent of the parents felt that not enough time was 
being spent on these courses. Only 3 per cent felt that too much time 
was being spent on these courses. The responses to these three items 
seemed to indicate that parents do see this program as a truly "pre- 


employment" program. 
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Table IX shows the feelings of the students on the value of cer- 
tain subjects in helping them get a job. Mathematics was rated the 
highest with 97 per cent saying it would be of some help in getting a 
job. Ninety-three per cent said that language and reading would be of 
some help. Home economics and industrial arts were the third highest 
choice with 85 per cent feeling that these sub jects would help. Social 
studies rated lowest at 62 per cent with typing at 69 per cent and 
science at 1 per cent. 

Apparently it is felt that mathematics and language are import - 
ant in all jobs. Home economics and industrial arts will be of value 
depending on job choice. Typing and science will be of importance to 
a more limited group of people and social studies to an even smaller 
group of people. 

Ninety-two per cent of the boys felt that industrial arts would 
be of value to them in getting a job, but only 78 per cent of the girls 
felt that home economics would be of value to them, a difference of 14 
per -cent. 

An even greater difference occurred in typing. Ninety-two per 
cent of the girls felt that it would be of value to them in getting a 
4085 whereas only 67 per cent of the boys felt that typing would assist 
them in getting a job, a difference of 25 per cent. 

Language and reading were rated highest by the girls with 9/7 per 
cent feeling that these subjects would be of help in obtaining employment. 
Social studies was rated the lowest with 66 per cent. Mathematics was 


rated highest by the boys with 98 per cent feeling that it would be of 
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TABLE IX 


FEELINGS OF PUPILS ON THE VALUE OF CERTAIN 
SUBJECTS IN HELPING THEM GET A JOB 


Will the follow- 
ing subjects be 
of help? 

Home Economics 
Industrial Arts 


Typing 


Mathematics 


Science 


Language and 


Reading 


Social Studies 


All Subjects 


*One class 


Pupil Pups es” 

RESPONSE. | No. % | No. | % 

Yes 728 i9a 5S 

No 6 8 ih ee 
Sub Total O ° 

Yes hi 67 54. 92 

No 20 33 ge 
Sub Total |*61 59 

Yes 76 98 56 «95 

No 2 2 3 5 
Sub Total 3 59 

Yes 54 69 43073 

No 2h 31 16 a7 
Sub Total Fe 39 

Yes 70 90 a PUBL 
___No Ort LG 2 4 
Sub Total 78 59 

Yes 46 59 39 ~©666 

No eee 20. 34 
Sub Total 78 59 

Yes 359 +80 240. ~=—s 80 

No 92 20 59 20 
TOTAL 


of seventeen boys did not take typing. 
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54 
help to them in getting a job. Social studies was rated lowest by the 
boys with 59 per cent. 

The accumulated results show that 81 per cent felt that all sub- 


jects would be of value to them in getting a job. 


Academic Level 

| The first question in Table, X is from item seventeen on the 
parent inventory and item fifteen on the pupil inventory. Only eight 
of the 247 respondents in these two groups felt that the work studied 
in the pre-employment classes was too hard. Sixty-five per cent felt 
that it was just right and 32 per cent felt that it was too easy. .The 
greatest difference in results to this question was between parents of 
male pupils, where 47 per cent said the work was too easy and the par- 
ents of female pupils, where 20 per cent said the work was too easy. 

Ninety-two per cent of the parents of male pupils and 96 per 

cent of the parents of female pupils said that general knowledge from 
secial studies and language was important. Only 74 per cent of the male 
pupils and 78 per cent of the female pupils responded in this way,.for 
48 difference between the parents and pupils of 18 per cent. However, 
there was little difference in the attitudes of parents and pupils 
concerning the importance of general knowledge from mathematics and 
science. .Of the four groups taken together, 94 per cent felt thet 
these subjects were important. 

The parents were asked what they thought the academic level of 
the pre-employment class was and if they thought this level was suitable. 


The combined results of these two questions appear in Table XI. The 
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56 
bottom line shows that three parents felt the academic level was lower 
than grade VII, thirty or 26 per cent felt it was grade VII or VIII, and 
forty-four or 39 per cent felt it was grade IX. Hight parents or 7 per 
cent felt the level was grade X and twenty-nine parents or 25 per cent 
stated they did not know. The right hand column shows the results of 
the other question. Fifty-one parents or. 45 per cent felt’ the level 
was suitable and fourteen parents or 12 per cent felt’ the lével was: nod 
Suitable. Forty-nine parents or 43 per cent féi1t they did nob’ khow;,. 
The interior of the table shows the distribution of the responses over 
both questions. 

Of the fifty-one parents who felt the level was suitable, 62 per 
cent felt the level was grade IX, 20 per cent said grade VII or VIII or 
lower, and 10 per cent said grade X. Of the fourteen parents who felt 
the level was not suitable, 50 per cent said they felt the level was 
"grade VII or VIII and 29 per cent felt the level was grade IX. Of the 
forty-nine parents who felt they did not know if the academic level was 
suitable, 53 per cent said they did not know what the academic level 
was, while 27 per cent said grade VII or VIII and 16 per cent said 
grade IX. | 

This seems to indicate that parents are not agreed oncwhad the 
academic level of the pre-employment class is or on what this level 
should be. 

Table XI also compares student opinions on the academic level and 
the suitability of this level. Of the ninety-four students who felt the 


level was suitable, 62 per cent said the academic level was grade IX and 
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58 
32 per cent said it was grade VII or VIII. Of the forty-three students 
who felt the academic level was not suitable, 65 per cent said the level 
was grade VII or VIII. Sixteen per cent felt that the academic level 
was lower than grade VII and the same number felt that it was at the 
grade IX level. The students seem to be more consistent, but with a 
variation from grade VII to grade X, there is not. close agreement in 
their feelings concerning the academic level of the pre-employment class 
or the suitability of this level. 

To investigate this question of academic level more fully, a 
comparison was made between the amount. of communication between parent 
and teacher and the parent's opinion on the academic level of the class. 
.Table XII shows the results of this comparison. 

Of those who had zero to two contacts with the pre-employment 
class teacher, 29 per cent felt the academic level was grade VII or VIII 
and 35 per cent said it was grade IX, while 2/7 per cent said they did 
not know. 

Of those with three or more contacts with the pre-employment 
teacher, 22 per cent felt the academic level was grade VII or VIII, 47 
per cent said it was grade IX, and 11 per cent said grade X. Twenty 
| per cent of this group said they did not know. ‘This seems to indicate 
that more contacts do concentrate the parent's Opinion of the academic 


‘level of the class but not to a very great degree. 


Communication 
Item twenty-two asked the question: "Do you know as much about 


the pre-employment program as you would like?" Of 111 parents responding 
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60 
to this question, eighty-seven said "no" and twenty-four said "yes", or 
78 per cent and 22 per cent respectively. 

Item twenty-three followed with the question: "How good a job 
is the school doing in telling you about your child's progress?" 
Ninety-five of the 112 responding said a fair job or a very good job, 
while only seventeen said the job was being poorly done. 

The indication is that the parents were fairly well satisfied 
with the information they received about their child's progress, but 
that they were not satisfied with the knowledge they, thanselveds have 
of the pre-employment program. 

Table XIII compares the general attitudes toward the program 
with the results of item twenty-three. It shows that of the ninety-five 
parents who felt the school was doing a fairly good job in communicating 
their child's progress, 95 per cent had a favorable attitude toward the 
program. Of the seventeen people who felt the school was doing a poor 
job in this area of communication, thirteen or 76 per cent had favor- 
able attitudes toward the program. This seems to indicate that parents' 
attitudes toward the program are somewhat dependent on the parents’ 
feelings about the adequacy of the reports received on the child's pro- 
egress. 

Table XIV shows how much communication parents had with teachers 
of the pre-employment classes. Highteen per cent report no communication. 
Added to the 50 per cent who said "once or twice” this is 68 per cent 
who had little communication with their child's teacher. Only 7 per 


cent said that they had talked to their child's teacher many times. 
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In parent inventory item twenty-one, 85 per cent of the parents agreed 
than direct communication was important in getting a better idea of 
their child's progress. 

There seems to be an inconsistency in the area of communication. 
To the question, "How good a job is the school doing in telling you 
about your child's progress?" the response of "fair to very good" was 
given by 85 per cent of the parents. To the question, "Do you feel that 
direct communication gives you a better idea of your child's progress 
in the pre-employment program?” 85 per cent of the parents responded 
"yes". However, to the question, "How many times have you spoken to 
your child's teacher either personally or on the telephone?" only 32 per 
cent could say three or more times. 

This-would indicate that the communication which is felt by the 
parents as being so important is not taking place. If the parents will 
not take the initiative in this communication, then apparently the 


teachers must. 


Socio-Economic Distribution 

The socio-economic status. of each parent was determined by ob- 
taining the occupation and amount of education.of each parent. The 
student's questionnaire was matched with his parents’ so that the socio- 
economic status of each child was known. The Blishen occupational 


fis 


scale~ was constructed by ranking various occupations on the basis of 


Ieernard R. Blishen, et. al. Canadian Society, Sociological Per- 
spectives. Toronto: The Macmillan Company of Canada, Ltd., 1961. p. 485. 
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TABLE XIV 


FREQUENCY OF PARENTAL COMMUNICATION 
WITH PRE-EMPLOYMENT CLASS TEACHER 


No Communication 
Once or Twice 
Three or Four Times 
Ma Times 

TOTAL 
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the amount of training required and the amount of income received. These 
occupations Blishen divided into seven classes. If the parent's occupa- 
ioe was included in classes one, two, or three of the Blishen scale, 
that person was considered as being in the high category, and if the 
occupation was in classes four to seven of the Blishen scale, the per- 
son was considered as being in the low category. When an occupation 
could not be classified according to the Blishen scale or when the 
occupation was not listed by a respondent, the educational level of the 
respondent was used. In general, those with a high school education or 
higher were placed in the high group. 

Table XV shows the socio-economic level as it was derived from 
the parents' questionnaire. It shows that the parents of male pupils : 
ranked in the high group in 10 per cent of the cases, with 90 per cent 
in the low group. .Nineteen per cent of the parents of female pupils 
are in the high group and 81 per cent araein the low group. When the 
parents were combined there were 14 percent inthe Rif, aroun and 86 .-: 
per cent in the low group. Blishen® soted about 18 per eent. of the | 
“Canadian population in classes one, two, and three, and 82 per Serene 
classes four to seven. This is a 4 per cent difference. 

Table XVI shows the general attitudes to the pre-employment 
program of pupils and parents in nee to their socio-economic 
group. Of the pupils, all of the high group and 93 per cent of the 


low group were favorable to the program. This left 7 per cent of the 
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TABLE XV 


DISTRIBUTION OF PARENTS OF MALE AND FEMALE 
PUPILS BY SOCIO-ECONOMIC GROUP 


Parents of 
Male Pupils 


Parents of 
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low group unfavorable. In the same relationship for parents, 81 per 
cent of the high group and 93 per cent of the low group had attitudes 
favorable to the program. Nineteen per cent of the high group and 7 


per cent of the low group had unfavorable attitudes. 


Comparison with the Regular Program 


Items twenty-four to twenty-eight of the parent inventory and 
eighteen to twenty-two of the pupil inventory were designed to get an 
indication of pupil and parent feelings on how the pre-employment pro- 
gram compared to the regular program. Table XVII shows the summary of 
results. | 

The first question in Table XVII shows that 89 per cent of the 
parents of male pupils felt that pre-employment teachers were more under- 
standing of students' educational needs than were teachers in the regular 
program. This same feeling was shared by 92 per cent of the parents of 
female pupils, oh per cent of the male pupils, and LOO per cent of the 
female pupils. To the question, "Has the pupil made more progress this 
year than he would have done in the regular school?” 93 per cent of the 
parents of male pupils and 94 per cent of the panerits of female pupils 
answered "yes". Ninety-one per cent of the male pupils and 92 per cent 
of the female pupils also answered "yes". | 

About 40 per cent of the parents felt that their child would not 
be in school if it were not for the pre-employment program. However, 

62 per cent of the boys and 76 per cent of the girls said they would 
‘have soon dropped out if they had not gone into this program. Appa- 
rently the parents are more definite about their children staying in 


school than are the children themselves. 
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About 93 per cent’of the parents felt that their child was more 
interested in school now than he had been in the regular program, while 
63 per cent of the boys and 88 per cent of the girls said that their 
work was more interesting now than it had been before. This difference 
is not great. 

Over 90 per cent of the parents felt that the pre-employment 
‘program was better suited to their child's needs than was the regular 
program. In response to a similar question put to the pupils, 66 per 
cent of the male pupils said they were better off in the pre-employment 
program. Highty-three per cent of the female pupils gave the same re= 
sponse. 

Twenty boys said they had been better off in the regular school, 
but only seven said they wanted to return to regular school the next 
year. Ten girls said they had been better. off in the regular school 
but only one wanted to return. Of these eight people who wanted to re- 
turn to the regular school next year, seven felt they had been better 
‘orf there, while twenty-three said they had@been better off in regular 
school but did not want to return. Overa li, 83° per cent of these’ vrespon- 
dents favor the pre-employment progrem which bears out the acceptance of 
this. program indicated in other questions. 

| Table XVIII compared feelings on the placement of all pre-employ- 
ment classes in a single school. The parents were 88 perscent in favor, 
while the male pupils were 92 per cent in favor, and the female pupils 
98 per cent in favor. It was concluded that the feelings of parents and 
‘pupils were not. too different on the placement of all pre-employment 


students in a single, specially designed school. 
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71 
Students' Free Responses 


The last three items on both the parent and pupil inventories 
were questions which called for a written response. The three questions 
were: 

1..What is the one thing you like best about your (ar your child's) 
pre-employment program? 

2.-What is the one thing you dislike most, about the program? 

3. If there are any suggestions or comments vbrdites them here. 

The variety of responses to these questions were grouped into 
broad classes and tabulated. 

There were fifty-eight comments about liking students, teachers, 
and the teaching. This was 55 per cent of the total of 105 comments. 
The next largest group of comments were concerned with "too much fooling 
around", not strict enough discipline in the classes and not enough 
homework assigned. There were twenty-six comments or 25 per cent which 
could be placed in this group. ight students expressed a liking for 
the program and the tours. The other comments dealt with such topics 
as shop, typing, all-boy classes, and development of maturity. 

These comments seem to point out one major strength and one major 
weakness in the program. The strength seems to be a good pupil-teacher 
and. pupil-pupil relationship, while the weakness seems to be related to 
discipline and a need tor more work or work at a higher level. The 
good pupil-teacher relationship is a strength worth: keeping. The weakness 
in discipline. is worth working on, but a high degree of skill is needed 


to maintain the balance between discipline and pupil-teacher relationships. 
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Parents' Free Responses 

The parents' comments were more varied than those of pupils, and 
when an attempt was made to divide these comments into broad groups it 
was found that the list of groups stretched to fifteen or more. However, 
the comments were concentrated in three areas. Over a dozen parents 
commented that their child enjoyed school more, or was more interested 
in school than he had been formerly. About the same number expressed 
gratitude that teachers were showing more interest in their child, were 
more understanding or were giving the child more individual help. A 
slightly smaller number of parents said they felt that the pupils needed 


more homework. 


Summary 


In general, parents and pupils had favorable attitudes to the 
pre-employment program and to most. of the separate aspects of the. prog- 
ram. More than 90 per cent of the parents and students indicated 
favorable attitudes based on ane ee cay et relationships. Just less than 
90 per cent had favorable attitudes toward the kind of guidance being 
done in the pre-employment classes. Ninety-three per cent of the par- 
ents and pupils felt that the program had vocational value to the stu- 
dents and mathematics, ecaess, and industrial arts were thought to be 
important subjects. Ove 80 per cent felt that the student was better 
off in the pre-employment program than in the regular school program and 
over 90 per cent were in favor of a single, specially designed school 


for these pupils. 
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CHAPIER V 
ATTITUDES OF TEACHERS AND FORMER STUDENTS 


General Attitudes 

The Inventory of Teacher Opinion and Former Student Inventory 
were designed to examine opinions on strengths and weaknesses of the 
pre-employment program. The general question: "Are you satisfied with 
the pre-employment program?" was asked on each inventory. The responses 
appear in Table V on page 45. Twenty-seven former male students in- 
dicated that they were satisfied with the program. This was 71 per 
cent of the thirty-eight boys responding. erty seis girls or .90 per 
cent of the forty responding were satisfied with the program. Ten of 
the twelve teachers indicated that they were favorably Bispesba toward 
the program. 

The percentage of former male students showing 4 faverable’ att- 
itude toward the program was lower than for any other group. This was 
12 per cent lower than for teachers and 19 per cent lower than for 
former female pupils. This would indicate that the former male pupils 
had less favorable attitudes to the pre-employment program than any 


other group. 


Attitudes, Habits, and Maturity 

Table XIX shows the results of the three items relative to 
change in attitudes, work habits, amd maturity. Eleven of the twelve 
teachers indicated that the students' attitudes toward education had 


improved and that they had developed greater maturity, and all twelve 


\ 7 . aise 
a | ‘ / + a 4 - rf 
Yaar ; 
| | | eat ap aE 
errvesictu' oo rMIO vi AASHOART %0 0 aT i 
* f 7 a oe ‘ wre a sana 
tod covet grobuse. “romi0% bus notstg ‘aodonet to. rome! od? of oo 


dit to as sesmlaow ba andgaente 10: acotn igo ontmexe ot bongtacb euov 
dd Ew- petteitse BOY, oth" “poo kseeup Laroneg ad? mB 7B074, saoayotane~ot ; 
‘soamogast ext? ee do88 0 beiee oaw “tmoryorg: uomyolgeonemg * 
acek- adnahuse sian. coms rovoe~ytuowt oe ened ne v aideT ak | 
oe 2 

stim 194. OR ‘TO eae xhenydttal -palbaogest ayod dgton yeast ond 20 


Ly sew edt «te TBZONT oct ddiw botietisa oyew xodd: sage sotaoth 


to ne? TONG ant ditt bottetses pow pabbrogeey yirot odd 4 ea 


; eee 
brawot ‘Seaogath ide: svat ora ead tact boteo that sreriosed eviews, ed: 


tee slderove? 8 _agiwode ‘siadbete slam xourrot ‘0 spatasoTe 


sew abd? + qQuoTs, radio oe: 10%: add “rowol asw morgomg:« 


s x02 mac ‘towol ta90 704 er bas exodonet ‘x02 » ads “rowel 
: a ale 


antag sian ‘rearot ort tous edeotbat. ‘Bivow and schon alee 


‘ 


“a : vas nad meTgord smo lqiton 230 ait of ‘saburii ; to" 2 
"4 “im ce 4 aon a 
7 * i Tien 
s i 4 q : 7% * ies rs 
‘ot oh ord esse coud eit. 
s” 2 —— es * v7 a ’ y 
eg “sues edt to mevattlis wert ta 
eat | Sad noiseoube buaved eohgisae  adtebe 
a “4 Ce ee partes: 
a a oviowd Lip bas a 
A > Eee j La 
ere i ; 
ee aus i : 
Se ean 


TABLE XIX 


74 


RESPONSES BY TEACHERS AND FORMER PUPILS TO 
QUESTIONS RELATING TO STUDENTS' CHANGES IN 


ATTITUDES, WORK HABITS, AND MATURITY 


QUESTION 
Have attitudes toward 
learning improved? 


Have work habits 
improved? 


Has pre-employment 
training helped the 
student mature? 


Former 


Female 


Pupil Pu 
RESPONSE [No. % |.No. @ | 


Yes Tig oe 

No i mad 
Sub Total 12 

Yes 12 100 
. No _O O 
Sub Total La 

Yes 11 92 

Hohe Gub|eet of 
Sub Total 12 

Yes 34 - 94 

No 2 
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indicated an improvement in the students' work habits. Ninety per cent 
of the former female pupils felt that during their year, in the pre- 
employment program their attitudes toward education and their work habits 
had improved, and 82 per cent felt that the year had resulted in their 
own growth in maturity. Of the former male pupils, 84 per cent felt 
their. attitudes had improved, 79 per cent indicated improved work habits, 


and 74 per cent felt the year had helped them mature. 


Progress in Subjects 

The former pupils were asked in which subjects they had made the 
most progress and in which they had made little progress. Table, XX 
shows that the students felt that they had made the most progress in 
typing. Science and mathematics were ranked by the boys as the subjects 
where little progress was made. However, the boys also ranked mathe _ 
matics as number two in the subject of most progress. In the subject 
of most progress the girls ranked language in second place along with 
home economics and reading, and they also ranked language in second 
place, next to science, in the subjects of little progress. This incon- 
sistency seems to indicate that some students felt that they had made a 
good deal of progress in language and mathematics, while others felt 
that they had made. little progress in these subjects. From this study 
it was not possible to determine which kind of student, the relatively 


strong or the very weak, made which kind of progress. 


Value to Employment 


Table XXI shows the results of two questions on the Former Stud- 


ent Inventory related to the value of the pre-employment class to 
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TABLE XX 


RANKING BY FORMER PUPILS OF SUBJECT OF MOST PROGRESS 
AND SUBJECTS IN WHICH LITTLE PROGRESS WAS MADE 


Former 
Female 
QUESTION SUBJECT Rank 
In which of Science 6 
these subjects Language 5 
do you feel you Reading nM 
made the most Mathematics 2 
progress? Typing ut 
Shop, Home Ec. 3 
In which subject Science 1 
did you make Language 2-5 
little progress? Reading 4 
Mathematics 265 
Typing b, 
6 


Shop, Home Ec. | 
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employment. Thirty-three of the thirty-eight boys responding or 87 per 
cent indicated that their class had helped them learn what an employer | 
would expect of them and 68 per cent said that, they had learned things 
which were helping them in their present jobs. Of the forty girls. re- 
sponding, 83 per cent felt their class had helped them to learn what 
an employer would expect of them and twenty-eight of the thirty-eight 
or 74 per cent of those responding said that they had learned things 
which were helping them in-their present jobs. 

Item eleven on the Former Student Inventory asks; "If you have 
learned something that is helping you in your present job, please 


write what it is." 


Of the seventy-eight inventories completed, forty 
contained a response to this item. These responses were grouped into 
five general categories. 

Fifteen of the responses were related to getting along with other 
people. The students said, "I learned how to get along with other 
people", "I learned to respect other people”, "I learned to express my- 
self". Seven students said that the things they had learned in business 
education courses, including typing, record.keeping, and filing, had 
been of help to them. Six students referred to what they had learned 
about proper dress and good grooming as being important in their present 
job. Five students stated that academic subjects like mathematics, 
science, and reading had been useful to them, while five more listed 
personal characteristics such as reliability, self confidence, and good 


attitude toward work as being the things which helped. Two others said 


they had learned something about what an employer would expect of them. 
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79 
' Pest Pre-Employment Training 

Item fifteen asked the former students to list any further 
training they had undergone since leaving the pre-employment program. 
Of the seventy-eight students, twenty-three had gone to Victoria Voca- 
tional High School. Two of these were from the pre-employment class 
of 1961-62 and the other twenty-one were from the class of 1962-63. 
These were part of a group chosen from the pre-employment class of that 
year to take a year of trades and services training at Victoria Voca- 
tional High School. Of these twenty-three students, three remained 
only part of the year, thirteen completed the year and seven completed 
two years. Of the three who dropped out in the first year, one took a 
beauty course and one went to work as an apprentice tinsmith. Three 
students who completed the full year at Victoria Vocational High School 
went on to further training in the area of feats or secretarial work. 
Three others took business training directly after the pre-employment 
class. Four students went from pre-employment to training in hair- 
dressing. 

Fourteen students went from the pre-employment class to grade 
IX in the regular school. Four were in grade IX at the time of the study, 
three had taken part of grade IX, two by correspondence, and seven had 
completed grade nine. Of these seven, one was in grade XII and one in 


grade X, while two had completed grade XI and one had completed grade X. 


Effectiveness 
Table XXII shows the opinions of the teachers concerning the 


effectiveness of certain aspects of the pre-employment program. Hight 
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TABLE XXII 


TEACHERS' OPINIONS CONCERNING THE EFFECTIVENESS OF 
CERTAIN ASPECTS OF THE PRE-EMPLOYMENT PROGRAM 
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QUESTION . ___| RESPONSE No. 4 
Was remedial work in mathematics effective? Yes GC 39 
| No a ee a 
Sub Total *9 
Was remedial work in reading effective? Yes 8 am’9 
| No 5 eee 
Sub Total *9 
Was the teaching of communications skills Yes 9 82 
effective? _. No "Ee 18 
Sub Total [*£1L 
Were Industrial Arts and Home Economics effect- Yes 9 15 
ive in developing good work attitudes? No CLS 
Sub. Total AB 
Were Industrial Arts and Home Economics Yes 652N55 
effective as vocational preparation? | __—«{_—iNo 5 45 
Sub Total. "Pell 
Was training in citizenship effective? Yes plese be 8, 
: ed Wo 0 O 
Sub Total 12 
Was much, progress made in typing? Yes {™ 100 
p Oi wei 
Sub Total my 
Yes 69%" 563 
23) ely 


No 
ronan es fry 


*Some teachers did not respond to all questions, therefore some 


totals are not equal to twelve. 
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81 
_of the nine teachers responding indicated that the remedial work in 
mathematics and reading was effective and nine out of the eleven in- 
dicated that the teaching of communication skills had been done effect- 
ively. Seven teachers responded to the question on progress made in 
typing and all felt that satisfactory progress had been made, while all 
twelve teachers stated that the citizenship training had been effective. 
The responses to the two questions about industrial arts and 
home economics show less favorable attitudes. Nine out of twelve or 75 
per cent felt that these courses had been effective in developing good 
work attitudes. Only six out of eleven or 55 per cent felt that these 
courses were effective as vocational preparation. Of the twelve teachers 
responding, two were teachers of industrial arts, two were teachers of 


home economics, and the other eight were classroom teachers. 


Purposes of Pre-Employment 


Item fifteen of the teacher inventory asked the teachers to rank 
a list of five purposes of. the pre-employment class. Space was pro- 
vided so that the teachers could write in other purposes if such were 
thought to be more important than those listed. Eleven other purposes 
were listed by the twelve respondents. Three classroom teachers) added 
five purposes, four of which were variations of one of the five stated 
purposes. The other seven were written in by the industrial arts and 
home economics teachers. The two home economics teachers added one new 
purpose each, one industrial arts teacher added two new purposes, and 
the other added three. This seems to point up a lack of agreement be- 


tween the opinions of the classroom teachers regarding the purposes 
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82 
of pre-employment and the opinions of the industrial arts and home 
economics teachers. 

Table XXIII shows these purposes and the value attached to them 
by each group. 


The values were determined as follows: 


rank value 
3, 5 
2 m 
3 3 
h 2 
5 1 


ine pettog tae each group in Table XXIII is the sum of the 

individual values. There were four male teachers, four female teachers, 
and four home economics and industrial arts teachers. The values of the 
three groups were then added to give a total value for each "purpose". 
"To prepare arstudent to take-a. job by devélhoping good-attitudes and 
work habits", received a value of forty-eight. The next, with a value 
of thirty-seven was, "To provide a year for the students to mature and 
"Pind themselves"." There was considerable agreement on these first 
purposes but only six of the thirty-seven points came from the industrial 
arts and home economic teachers. The purpose in third place was, "To 
improve attitudes toward learning and then return the student to the re- 
gular program.” This received a value of fourteen with half of this 


amount being contributed by the home economics and industrial arts teachers. 


The purpose that ranked fourth, "To prepare a student to take a job by 
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63 
TABLE XXIII 


TEACHERS! VIEWS ON THE PURPOSES OF. THE 
“PRE=EMPLOYMENT PROGRAM SHOWING 
VALUE GIVEN.BY. EACH GROUP 


Male Female Home Ec. 
Purposes ‘Teachers Teachers Ind..Arts Total Rank 
To strengthen academic defic- 
iencies and then return the 
student to the regular program. 3 3 h 10 5 
To improve attitudes toward 
learning and then return the 
student to regular program. 3 4 7 14 4 
To provide a year for students 
to mature and "find themselves”. 19 12 6 37 2 


To prepare students to take a 
job by developing’ good attitudes 
and work habits. 15 27 16 48 1 


To prepare a student to take a 
job by developing vocational 
‘skills. i 8 O 15 3 


To strengthen academic 
deficiencies. 2 h 3 9 6 


To improve attitudes toward 
learning from any source. Lo O 0) 5 0 


To help the student. re-evaluate 
himself as a worthy member of 
society. 0) > O 5 O 


To teach the student how to teach 

himself and provide assurance 

that achievement and learning is 

possible. . 0 \ 0 4 0 


To prepare the student-to realize 
he must live with and consider 
others, beginning with his family. 0 0 ‘| 3 6) 


To stress importance of maximum 
application of student's ability 
to class work and life's work. @) ) 5 5 fe) 
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TABLE XXIII (continued) 


Male Female Home Ec. 
Purpose Teachers Teachers Ind.-Arts Total 
Ability to listen to instruct- 
ions and interpret. O @) 5 5 
Respect the authority of his 
superior (employer). 0 © \ 4 


To stimulate students to listen 
to instructions: carefully and 
carry them out precisely. ©) 0 4 h 


To familiarize students with 
job opportunities, working 
conditions and qualification. 0 @) 2 2 


To assist students in the dis- 

covery: and development of per- 

sonal aptitudes, interests, 

creative technical abilities, self- 

reliance and good judgment in an 

environment related to work 0 0 a8 i 
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85 
developing vocational skills", was given a value of seven by the male 
teachers, eight by the female teachers and zero by the shop teachers. 
Apparently the shop teachers do not see the program as one to develop 
vocational skills but rather one to develop good attitudes and work 
habits. The classroom teachers agree with the purpose of developing 
attitudes and work habits, but disagree to some extent with the shop 
teachers by saying this is also a year to mature and settle down. They 
disagree completely with the shop teachers by saying the students should 
gain some vocational skills which will help them obtain a job. Perhaps 
the classroom teachers are expecting too much from the shop teachers in 


this area. 


Former Student Comments 

The comments made by the former students were so varied that they 
were difficult to classify into a few groups. However, this attempt at 
grouping showed one thing clearly. Fifteen of the: comments: were concerned 
with the individual help received by the students from their teachers. 
This was nearly twice as many comments as were received in any other. 
Single area. Hight students said they liked the typing; seven stated 
that they like the all-boy, all-girl classes. Six others said there was 
too much "fooling around” while six others said they liked pre-employment 
because the work was easy and there were not many tests. The other com- 
ments were centered around the poor physical facilities, the like or dis- 
like for certain subjects, and the liking for discussions. There were 
some comments which were critical of the program: "It was a complete 


waste of time", "It didn't teach you enough about working", "It didn't 
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86 
help me get a job right away", were the three most critical. All of 


the other comments were very general. 


Strengths and Weaknesses - Teachers! Views 

Most teachers see the first year of the pre-employment program 
as a group guidance situation. Through group discussion and individual 
attention the students are helped to see themselves. as worthy members 
of society. They come to realize that academic success is not the only 
success and so they are able to work on strengthening their academic 
deficiencies without being too concerned about where they stand with 
respect to others in the class. This helps to develop better attitudes 
toward school and provides a setting where the teacher can encourage 
the development of ida Cuan and personalities acceptable to the employer. 
The result is individual growth in attitudes, work habits, and academic 
abilities. , 

The shop teachers stated that the main weakness in the program 
was the underestimation of students' abilities. The standards were too 
low so:that not enough was being demanded of the students. They were 
not learning to obey the rules and to take responsibility for their 
actions. For many students the pre-employment program was teaching them 
to take the easy way out. 

The classroom teachers did not list these as weaknesses in the 
program. They felt that the main weakness of the program was the lack 
of physical facilities, resource material, and coordination. The 


classes were operating out of regular junior high schools and the = 
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87 
students did not feel a part of the school. In general, they were not 
accepted by the other students. 

The fact that these classes were scattered caused a problem in 
coordination. This was viewed as a serious weakness in the program. 
This. lack of consolidation and coordination was probably the reason for 
lack of direction in the program's curriculum. 

The class organization, with one teacher teaching all subjects 
to a class, was viewed by others as a weakness. They felt that special 
remedial work needed to be done in different areas and this was a diff=-- 
icult task for teachers who were not remedial specialists in all subject 
areas. 

In several areas there seemed to be conflict between the opinions 
of the classroom teachers and the shop teachers. This was evident in 
stating the purposes of the program and, appears again in the statement 
of weaknesses in the program. Possibly the reason for these differences 
can be traced back to the lack of physical facilities. The four shop 
teachers were situated in a building by themselves, far removed from any 
of the schools sending them pre-employment students. They had ample 
opportunity to discuss their problems among themselves but only limited 
contact with the classroom teachers. A staff meeting was held once a 
month but this did not provide for a free informal exchange of opinions: 

Also, the nature of the work being done in ree shops was different, 
so that different demands were made on the students. In the shop situa- 
tion, more freedom was essential and so the importance of obeying rules 


was increased. In the classroom the situation was more structured and 
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the control was not left up to the individual pupil but was maintained 


by the teacher. 


Summary 


In general, the teachers and former students had favorable 
attitudes toward the pre-employment program, but the attitudes of the 
former male pupils were not as favorable as were the attitudes of the 
other groups. The teachers and former students felt that there had been 
growth in the areas of attitudes and work habits and that the pupils had 
matured somewhat as a result of their pre-employment training. The stu- 
dents felt that the most progress in a subject area had been made in 
typing but that also their class had helped them to learn what an em- 
ployer would expect of them. Nearly three-quarters of the students felt 
that they had learned something that was helping them with their present 
jobs. The students felt that the greatest strength in the program was 
the individual help they received from their teachers and the teachers 
in turn felt that the greatest strength was the group guidance situation 


in which the class operated. 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 


This study was undertaken to determine; (1) the attitudes of 
students, parents, teachers, and former students to the pre-employment 
program; (2) if these attitudes are dependent on certain aspects of the 
program; and (3) what teachers and former students feel are the strengths 


and weaknesses of the program. 
I. MAJOR FINDINGS 


Student and Parent Attitudes 

Ninety-four per cent of the male pupils and 95 per cent of the 
female pupils indicated a. favorable attitude toward the pre-employment 
program. The percentage of parents of male and female pupils with favor- 
able attitudes was 90 and 92 per cent respectively. This represents an 
overall favorable attitude in 93 per cent of all persons in these four 


groups. 


Socio-Economic Level 

A dichotomous classification was used to divide the parents 
arbitrarily into two socio-economic groups. Parents with occupation in 
classes one, two, or three of the Blishen Occupational Scale were placed 
in the high group. The others were placed in the low group. The per- 
centage of parents in agen group was almost the same as the percentages 


found by Blishen for the Canadian population. 
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90 
The general attitudes of parents and pupils seemed to be indepen- 
dent of the socio-economic level. There was no evidence to indicate 
that those with an unfavorable attitude to the program came from one or 


the other of the socio-economic groups. 
Features of the Program 


Pupil-teacher relationships. When all the questions concerning 
student-teacher relationships were grouped it was found that 92 nerenent 
of the responses were favorable. This indicated a generally favorable 
attitude toward the pupil-teacher relationship which existed in the 
classes studied. Comments of former students indicated that many had 


been particularly impressed by the quality of pupil-teacher relationships. 


Guidance. Five items were designed to determine parent and pupil 
‘attitudes toward the success or failure of the guidance in the program, 
which was carried out by the classroom teacher, rather than by guidance 
counselors. The summary of responses to these five items showed 87 per 
cent of the students and about 90 per cent of the parents to be favorable 
to the program. When the results for parents and pupils were combined on 
all questions, 88 per cent of the total had favorable attitudes toward 


the guidance being done. 


Vocational value. Over 93 per cent of the parents felt that the 
work done in the academic classes and in the shops had vocational value 
for their children. Over 80 per cent of the students felt that their 


work in the pre-employment program would be of help to them in getting 
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91 
a job. Ninety-two per cent of the boys felt that industrial arts would 
be of help to them but only 78 per cent of the girls felt that home 
economics would be of value to them. Apparently the students felt that 
shop would be of more vocational value to the boys than home economics 
would be to the girls, while girls felt that typing would be of more 


value to them than the boys felt it would be to them. 


Academic level. Nearly two-thirds of the parents and students 
felt that the work done in the pre-employment class was at the right 
level. Almost one-third felt that it was too easy, but only 3 per cent 
said that it was too hard. 

There was little agreement on the estimates of the academic level 
of the pre-employment class. More parents felt the class was at about 
a grade nine level than any other level. The parents who had made three 
or more contacts with the pre-employment class teachers during the year 
were not a great deal more consistent in their feelings on the academic 


level of the class than were the other parents. 


Communication. Seventy-eight per cent of the parents indicated 
that they did not know as much about the pre-employment program as they 
would like to know. Ninety-five per cent of them felt the school was 
doing a good job in telling them of their child's progress and 85 per 
cent of them felt that direct communication was important. A signif- 
icant relationship between attitudes to the whole program and attitudes 
toward home-school communication was eeianead: Only 32 per cent of 
the parents had had personal communication with their child's teachers 


three or more times. 
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Comparison with the Regular Program 

Eighty-three per cent of the parents and pupils favored the pre- 
employment program over the regular program. Thirty students felt that 
they were better off in the regular program but of these thirty, only 
seven wanted to return to the regular program next year. Only one who 
felt he was better off in the pre-employment program wanted: to return 
to the regular program. 

Parents felt that more than 40 per cent of their children would 
have soon dropped out of school if it was not for the pre-employment pro- 
gram. A significantly larger percentage (68 per cent) of the students 
indicated that they would soon have dropped out of school had they not 
gone into pre-employment classes. 

Ninety-two per cent of the parents and students indicated that 
they were in favor of a new school specially designed for the pre- 


employment classes. 


Former Student.and Teacher Attitudes 


General attitudes. Seventy-one per cent of the former male 
pupils and 90 per cent of the former female pupils had favorable att- 
itudes to the program. However, the attitudes of the present students 
was more favorable than the attitudes of the former students. Ten of 


the twelve teachers indicated favorable attitudes toward the program. 


Areas of growth. Both former students and teachers indicated a 
growth in attitudes toward education, work habits, and maturity. The 


former students indicated the most improvement was made in typing, shop, 
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and home economics while the least improvement was made in science and 
language. The teachers felt that the remedial work in mathematics and 
science had been effective, that communication skills had been taught, 
and that effective training had been given in citizenship. They indi- 
cated that satisfactory progress had been made in typing and that in- 

dustrial arts and home economics had been effective in developing good 


attitudes toward education and good work habits. 


Value to employment. More than 80 per cent of the former students 
said that they had learned many things that Besee adept would expect of 
them and nearly 70 per cent said they had learned things which were of 
value to them in their present jobs. Former students particularly 
identified; (1) how to get along with other people; (2) certain business 
education skills; and (3) proper dress and grooming as valuable learn- 


ings in the program. 


Post pre-employment training. Of the seventy-eight students 
responding, twenty-three had gone on to Victoria Vocational High School. 
Three remained only part of a year, thirteen completed one year, and 
seven completed two years. Fourteen students went back to grade IX 
in the regular program. Three did not complete the year and four were 
in grade IX at the time of the study. Of the seven who completed grade 
IX, one was in grade XII and one was in grade X, two had completed 


grade XI and one had completed grade X. 
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Strengths and Weaknesses 

The former students indicated that a major strength of the pro- 
gram was the individual attention they received from the teachers. The 
weaknesses mentioned were lack of discipline within the classroom and 
lack of proper physical facilities. 

The strengths mentioned by the teachers were very similar. They 
felt the major strength of the program was the group guidance situation 
where pupils were helped on a group and individual basis. The other 
strengths stated by the teachers included help to overcome academic 
deficiencies and work to improve attitudes and work habits. 

The weaknesses in the program were expressed as being of two 
types. The first was similar to the students' comments concerning dis- 
cipline but went further. Teachers indicated that not only was too 
little demanded of students in the keeping of rules, but too little was 
demanded of them academically. The second weakness concerned the prob- 
lem of inadequate -physical facilities and particularly the lack of coord- 
ination and consistency which resulted from having classes in six different 


locations. 


Purposes 


Four major purposes of the program, as perceived by. the twelve 
teachers, seemed to be indicated: 
1: To prepare students to take a job by developing good attitudes 
and work habits; 
2. To provide at least a year pe the students to mature and "find 


themselves"; 
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3. To prepare a student to take a job by developing vocational 
skills; 
4, To improve a student's attitudes toward learning, then to return 


him to the regular program. 
II. MAJOR CONCLUSIONS 


On the basis of the major findings of this study the following 
conclusions are drawn: 

1. In general, attitudes toward the pre-employment program are favor- 
able. The attitudes of pupils, parents, and teachers do not 
differ appreciably but the attitudes of the former pupils are 
somewhat less favorable than those of other groups. 

2. The attitudes of parents and students in the high and low socio- 
economic groups do not differ significantly. From a socio- 
economic standpoint the group of parents having children in the 
pre-employment program does not appear to be different from the 
total population. 

3. Attitudes toward the various aspects of the program, tested under 
the headings of pupil-teacher relationships, guidance, vocational 
value, and academic level were all favorable and there was no 
appreciable difference between the attitudes toward these as- 
pects of the program and the general attitudes toward the whole 
program. 

4, Home-school communication seemed to be an area of weakness. Few 
of the parents had had much contact with their child's teacher 


even though most of them thought this contact was important. 
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>. A majority of the parents and pupils favored the pre-employment 
program over the regular school program. 

6. A large number of students would have dropped out of school if 
they had not entered the pre-employment program. Parents and 
students estimated the percentage of pupils who would have 
dropped out at between 40 and 70 per cent. 

7. Of the parents and pupils responding, 92 per cent favored a new 
school for the pre-employment classes. 

8. It is the opinion of the teachers that pre-employment students 
improve in their attitudes toward education, work habits, and 
maturity. 

9. The pre-employment program has vocational value, but mostly in 
terms of personal relationships, dress and grooming, and to 
some extent, business education skills. 

10. The major strength of the program seems to be the student-teacher 
interpersonal relationship. 

11. The major weaknesses of the program seem to be the lack of proper 
physical facilities and adequate coordination. 

The above conclusions answer the questions posed by the sub-problems 
on page 4. . Student and parent attitudes were very favorable to the pre- 
employment program and the attitudes of the various groups did not differ 
markedly except for the former male pupils. 

The pre-employment group did not appear to be socio-economically 
homogeneous. In fact, the socio-economic distribution of the parents 
of the pre-employment students seemed to be very similar to the socio- 


economic distribution of the Canadian population. 
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The teachers and the former students felt that the major strength 
of the program was the high quality of the student-teacher interpersonal 
relationship which, in the view of the teachers, allowed for a continuing 
group guidance situation in the classroom. Probably because of this the 
parents and students felt that this program was more valuable to the 
students than would be the regular school program, and as a result, a 
majority of the parents and pupils were in favor of a single, specially 


designed school for the pre-employment classes. 
IIIT. INTERPRETATION AND IMPLICATIONS 


The conclusions point out the following important considerations : 

1. Since the major strength of the program is the teacher, con- 
tinued care must be taken in selecting teachers for the pre- 
employment classes. 

2. Some action needs to be taken to improve home-school communica- 
tion. The parents of pre-employment students, generally, are 
concerned about their children but are reluctant to contact 
the teachers, even though they feel this contact is important 
and would like to know more about the program. As the program 
develops, changes, and stabilizes, parents must be kept informed. 

3. The program is effective in keeping many potential drop-outs in 
school. 

4. Doors must be left open so that pupils may return to the regular 
program either at the grade IX level or at a grade X level in 


a vocational program by bypassing grade IX. 
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5. Since attitudes, work habits, maturation, dress and grooming, 
and getting along with others seem to be so important, more 
effective ways of teaching these need to be found. 

6. The implementation of plans for a new vocational school for these 
students will overcome the lack of proper physical facilities 
but will not necessarily overcome all problems. Coordination 
of the various aspects of the program may still be a problem. 
Agreement will be needed regarding the purposes of the pro- 
gram, the courses to be taught, and the most effective teaching 
method. 

7. The attitudes of the former students were not as favorable as 
those of the present students. There are several possible 
reasons : 

(a) Improvement in the program since former students had 
left ; 

(b) Present students are favorable to the program mainly 
because they are part of it; 

(c) Favorable attitudes to the program fade when the stu- 
dent realizes that good jobs are hard to get for the 


pre-employment student. 


IV. PROBLEMS FOR FURTHER STUDY 


This study is by no means exhaustive and leaves many unanswered 


questions. Some of the problems for further study follow. 
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1. What are the values held by the pre-employment student? 


2. What is the rate and cause of dropout from the pre-employment 
program and how does this compare with the dropout rate and 
its causes in the regular classes? 

3. What jobs are available for the graduate from this program? 

4. Are there actual changes in attitudes, work habits, and level of 
maturity? If so, is it possible to measure these changes? 

5.-An intensive follow-up on the pre-employment students would be 
valuable. What jobs have they had, what training, what are 
their successes and failures, why did they lose their jobs, and 
what part of their training was of most help to them? 

6. What are the opinions of employers regarding the effectiveness of 


the program? 
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INVENTORY OF PARENT OPINION 
“Bow do ree teel about the ola enploynent } class which your ohild 


attencs? Prat: i”, what we are asking you to tell us by filling io 


ne wig: 4 dit i 
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\ ees, “Ty is easy to do. it does not.take very much tine. You tan 
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INVENTORY OF PARENT OPINION 
DIRECTIONS 


How do you feel about the pre-employment class which your child 
attends? That is what we are asking you to tell us by filling in 
this inventory. 

It is easy to do. It does not take very much time. You can 
answer it nearly as fast as you can read it. In most questions 


you just check (/) the answer that tells how you feel. 


DO NOT PUT YOUR NAME ON THIS PAPER. By making it impossible to 
know who says what, most people are more likely to say what they 
really think. 

Use either a pencil or a pen in marking your answers. 

Answer every question. 

Fill out this inventory now if possible. 

Place the completed inventory in the envelope and seal it. Have 


your child return this envelope to his teacher. 


PERSONAL FACTS 

In order to summarize the main body of the survey findings 
intelligently it is important for us to know some personal facts 
about you, both father and mother. Remember! Your name is not on 
this paper. There is no way this paper can be identified as having 
been filled in by you. Please be accurate in the following questions. 


Your cooperation is gratefully appreciated. 
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A. Which parent filled out the inventory? 
—{s} The: father ( or step father or male guardian ) 
ote The mother ( or step mother or female core: 
_._(e) Both together. 


B. How far did the father and mother go in school? Please check the 
highest grade shige aaa for Pee parents. 


Check ‘here Check here 
for father for mother 


Completed. elementary 

&) Gompleted junior high school 
c) Some high school 

a) Completed high school 

e) Some university 

. f) Completed university 

Put a check here~{ ) if the father attended vocational, night or other 
special. school. 

Put a check here { hi if sis names attended vocational, night or other 
special -sehool. 


Hi 


C. What is the o¢cupation of the father? 


D. What is the occupation of the mother? (other than housewife ) 


INVENTORY - 


1. In general are you satisfied or dissatisfied with the pre-emplaqyment 
class your child is attending? 
2+ ba) Very well satisfied. 
b) Fairly satisfied. 
ec) Slightly dissatisfied 
d) Very digeatisfied 


2. How well do you agate your child's eee employment teacher understands 
your ehild? 

a) Understands my child very well 

b) Understands my child fairly well 

c) Does not understand my child well 

d) Does not understand my child at all 


3. Do you think that your child feels "at home" in his class? 
Yes, I'm sure he does 

Yes, he probably does 

No, not really 

Very seldom 
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4. How often do you feel that your child has been treated fairly by 
his teachers this year? 

__(a) All the time 

___(b) Most of the time 

— Not too often 

___(d) Very seldom 


5. How much do the teachers seem to really care about your child? 
eee) They seem to care very much 

b) They seem to care quite a bit 

___(a) They don't seem to care too much 

___(d) They don't seem to care at all 


6. How does your child feel about his teachers this year? 
(a) He seems to really like them 

—${ He seems to like them quite well. 

___(c) He does not like them too much 

___(d) He does not like them at all 


7- Do you think your child's class has helped him mature or grow-up? 
fa) Yes, very much 

) Yes, to some extent 

No, not much 


a 
db 
fe) 
a) No,..not sait,a.l1-- 


st 
_stch 
tv. 


8. Do you teel that your child's class has helped him better understand 
his own strengths and weaknesses? 

___(a) Yes, very definitely | 

= wel) Yes, to some extent 

fe > bo.) No, probably not 

___(d) No, definitely not 


9. Do you feel that your child is getting more help with certain personal 
problems in his pre-employment class than he would get in a regular 
class? 

___(a) Yes, much more 

(b) Yes, a little more 

__(c) No, not as much 

___(d) No, not nearly as much 


10. How much help is your child receiving in deciding what he will do 
next year? 

t~ > be.) A great deal of help 

___(b) Quite a bit of help 

F.4. be.) Not much help 

___(d) No help at all 
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ll. Do you feel your child is receiving some guidance in making a wise 
occupational choice? 

___(a) Yes, very definitely 

___(b) Yes, to some extent 

___(c) No, not enough 

___(d) No, none at all 

___(e) Too early to think about an occupational choice 


12. How much of what your child is studying in his pre-employment class 
do you think will be useful to him later on in everyday living? 
___(a) A great deal 
(ob) A fair amount 
___(c) Not too much 
___(d) Very Little 


13. What are your feelings about the industrial arts, home economics and 
typing courses as far as future employment is concerned? 
___(a) They will be a great deal of help 
___(b) They will be of some help 
___(c) They will be of very little help 
___(d) They will be of no help at all 


14. How do you feel about the amount of time being given to these courses? 
___(a) Not enough time 

___(b) About right 

___(¢) Too much time 

___(d) Far too much time 


15. What do you feel is the academic level of the pre-employment classes? 
___(a) Lower than grade seven or eight 

___(b) Grade seven or eight 

___(¢) About grade nine 

___(d) About grade ten 

___(e) I don?t know 


16. Do you feel this academic level is about right? 
__ 3 tafe 

___(b) No 

___(c) I don't know 


17. How do you feel about the work your child has been studying in his 
class? 

___(a) Too hard 

__(b) Just right 

__(e) Too easy 


18. Do you feel that the general knowledge your child is getting from 
courses like social studies and language is important to him? 
__(a) Yes, very important 
___(b) Fairly important 
PEC? Not too important 
~__(d) Not important at all 


; id Y a hat SS ; 
OT Hints MS Si ri 


setw s antitem nt sonabiing amo astute oot 7 bitdo 
Septods i 


sotoris iaaoltaquove 8 tuods wnbds. 2 Ue. ooF 4 x f 


asalo dasargo. er eid ni gakybude et bttits sa108 Sart $0. gem wo SE : 
fgaivil ee fi te todal-mibd ot rat oe Pi tee Gee eee 2% 


. te Mit) eee [ ioe 


re 


ne . - 7 
rr ae >, ted 
3 aia me 


bin 2eolmonmocs enol iota tamciene ifé So eunt ise’ + TOE, soy ot 4 aa com if 
VOMEoR He al -dersanyo fqutte swat es a8 898 . 

 qiisd to feeb. ‘ea ‘od Lftw yodl-ta oe 

oe 7 ‘qied emoe to ed at} Dae 

= all ee ey ee  qliatt ‘elttil yey To’: 

eh oe fs Peon) ihe ts qled. on Yo"s 


deat 


fese02 eens of soya gated eat * ss ont suods 


3 ~omt 
oe Dt a mal 7 Bs ‘ x. lomtd 
7 ae rata emis Ls by 
oft 


ersaake smompelgan-ore edt 10  Taand aiitand st 
Ags’ 0 neves 


y = ot 

ie w vv , "oh ee i 
wt, f a oo." : . 

J . tT ‘ 7 “ 
NSS Ei ae a 


mort sikiiny at bitde HOY 9 
bak hind anatase bat 
F 
Y ip sir _ 


108 


19. Do you feel that the general knowledge your child is getting from 
courses like mathematics and science is important to him? 
(a) Yes, very important 
(b) Fairly important 
po) Not too important 
(d) Not important at all 


20. How many times have you spoken to your child's teacher either 
personally or on the telephone? 
(a) Never 
(b) Once or twice 
Po Three or four times 
(d) Many times 


21. Do you feel that direct communication gives you a better idea of 
your child's progress in the pre-employment program? 
r=} Yes, very definitely 
(b) Yes, it probably does 
(c) No, not to any great extent 
(ad) No, not at all 


22. Do you know as much about the pre-employment program as you would 
like? 
(a) Yes 

_ {nl bielNe 


23. How good a job is the school doing in telling you about your child's 
progress? 
(a) A very good job 
° A fair job 
c) A poor job 
(a) A very poor job 


24. Do you feel the teachers are more understanding of your child's 
educational needs than in the regular program? 
(a) Yes, very definitely 
(b) Yes, probably 
c) No, not really 
(a) No, definitely not 


25. Do you feel that the pre-employment program is better suited to 
your child's needs than the regular school is? 
(a) Yes, very definitely 
(b) Yes, probably 
‘y No, not really 
d) No, definitely not 
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26. Do you feel that your child has made more progress or less progress 
this year than if he had stayed in the regular school? 

___(a) Much more 

fears fy, A little more 

—}%3 A little less 

ui Much less 


27. It your child had not gone to the pre-employment class do you think 
he would have stayed in school? 
) Yes 
—1} Probably 
Likely not 
.. th) “No 


28. Do you think your child is more interested in his school work now 
than he was in the regular school? 

__ (a) Yes 

___(b) Probably 

ona Likely not 

Reeaa C9 rc 

29. What would you like your child to do next year? 

le) Continue with a second year of pre-employment at McKay Avenue 

School 

_* hb) Return to the regular school program 

(ce) Get a job 

oh) 2 dont +t. know 


30. Do you favor grouping all the pre-employment classes in a single 
school especially designed for this? 

on Yes 

ED) 


31. What is the one thing you like most about your child's pre-empioyment 
program? 


je. What is the one thing you dislike most about the program? 


33. If there are any suggestions or comments write them here. 
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INVENTORY OF PUPIL OPINION 


DIRECTIONS 

How do you feel about the pre-employment class you attend. That is 
what we are asking you to tell us in this questionnaire. 

The questions are easy to answer. In most questions just check (/) 
the one answer that tells how you feel. 

This is not a test. Except for the first questions concerning 
personal facts there are no right or wrong answers. You are simply to 
tell how you feel about pre-employment. 

Do not put your name on this paper. It is not important for us to 
know who answered the questions. 

Use pencil or pen. 

Read each question carefully. Try to understand each question be- 
fore you answer it. If there are any questions you do not understand, 
please ask the instructor for help. 

Answer every question. Before you turn in your paper, go back over 


it to make sure you have answered every question. 


PERSONAL FACTS 


A. What is your present age? 


(b) 153 eb) 17S 
- Aa) 0 your genre 

(a) 163 3 (h) 18% 
B. What is your sex? 

(a) Male 

(b) Female 


C. What was the last grade you attended before taking pre-employment? 
a) Six (c) Bight 
b) Seven (a) Nine 
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D. Who are you living with? 
(a) Mother and father 


b) Mother 

c) Father 

ad) Guardian 
INVENTORY 


1. In general are you satisfied or dissatisfied with your pre-employment 
program? 

a) Very well satisfied 

b) Satisfied 

Dissatisfied 

___(d) Very dissatisfied 


2. How well do you feel your teachers understand you? 
(a) Very well 

b) Fairly well 

c) Not very well 

d) Not at all 


De you feel "at home" in your pre-employment class? 
a) Yes, I do 
=H Yes, most of the time 
c) No, not too often 
___(d) No, I do not feel "at home": 


4, How often do you feel that you are being treated fairly by your 
teachers this year? 

(a) All the time 

___(b) Most of the time 

eyrtt es Not too often 

Brae} Very seldom 


5. How much do your teachers seem to care about you? 
oerta) Very much 
= (by Quite.a bit 
air Not too much 
(d) Not at all 


How do you feel about your teachers this year? 
) I really like them 

) I like them quite a bit 

) I do not like them too much 

) I do not like them at all 


7° Do you think your pre-employment class has helped you mature or grow up? 
a) Yes, a great deal 
___(b) Yes, to some extent 

___(c) No, not too much 

2 he) No, definitely not 
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8.) Do you feel that your pre-employment class has helped you understand 
yourself, your strengths and weaknesses? 

a) Yes, very much 

Poo) tes,0a Little o2% 

— <3 No, not too well 

rat No, not at all 


9.) Do you feel that you get more help with certain personal problems 
in pre-employment than you would get in a regular class? 

—{3} Yes, very definitely 

cae d Probably 

fn be) No, probably not 

___(ad) No, definitley not 


10.) How much help are you getting in deciding what you will do next year? 
(a) A great deal‘of help 

(b) Quite a bit of help 

rae Not much help 

(a) .No help at all 


) Yes, very definitely 
re Yes, to some extent 
No, not enough 

(da) No, not nearly enough 

(e) It is too early to think about choosing a job 


12.) How do you feel about the following courses as far as helping you 
get.a job? 
Home Economics and Industrial Arts 

te It will be a great deal of help 

b) It will be of some help 

tenlCJonlt will be of yery littie help 

___(d) It will be of no help 


___(a) It will be a great deal of help 
— It will be of some help 

= (c) It will be of very little help 
exidd). It willbe, of no help 


Mathamatics 
__(a) It will be a great deal of help : 
___(b) It will be of some help 
__(e) It will be of very little help 
(ad) It will be of no help 
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Science 
It will be a great deal of help 
It will be of some help 
) It will be of very little help 
) It will be of no help 


Language and Reading 
) It.will be a great deal of help 
b) It will-be of some help 
It :will-be of very little help 
It will be of no help 


Social Studies 
___(a) It will-be a great deal of help 
_« (b) It-will -be of some: help 
._-(¢) It will -be of very little help 
___(d) It will be of no help 


13... What do you:feel is the grade level of the material you are taking 
in.pre-employment? 

___(a)- Lower: than grade seven 

___(») About grade seven or eight 

__- (ec) About grade nine 

joka) About grade ten 


14, Do you feel that this level is about right? 
(a) Yes 
(b) No 


15. How do you feel about the work you have been studying in your class? 
—{2} Too hard 

__-(b) Just right 

_. \¢) Too: easy 


16, Do you feel the general knowledge you get from social studies and 
language is important to you? 
5 ew) Yes,:-all of it .is 
FEB: Yes, most of it is 
ete: No, not much of it. is 
ls: No, none of it is 


17. Do you feel that the general aoe you get from mathematics and 
science is important to you? 
_. :(a) Yea, -alk: of .itis 
eae) Yes, most of it is 
___(~@) No, not much of it is 
~__(d) No, none of it is 
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18. Do you feel that you were better off in the regular school than you 
are in the pre-employment program? 

eee Much better off 

<\ (b) A little better off 

a Not as well off 

te) Not nearly as well off 


19. Do you feel the pre-employment teachers are more understanding or less 
understanding of your school needs than teachers in the regular program? 

__(a) A great deal more understanding 

__(b) A little more understanding 

PAY: A little less understanding 

bt Es A great deal less understanding 


20. Do you feel that you have made more progress or less progress this 
year than if you had stayed in the regular school? 

Sr ital Much more progress 

___(b) A little more progress 

__'(c) A little less progress 

21. If you had not gone to pre-employment do you think you would have 
soon dropped out of school? 

—ts3 Yes, definitely 

1 *t)) Yes, probably 

—}° No, probably not 

___(d) No, definitely not 


22.) Is your school work more interesting now than it was in the regular 
school? 

__(a) Yes, much more interesting 

rh . Yes, a little more interesting 

__(c) No, not quite as interesting 

ei) No, not nearly as interesting 


23.) What would you like to do next year? 

oy, Continue with a second year of pre-employment at McKay Avenue School 
___(b) Take grade nine 

__ (cy “Get a job 

___(d) I don't know 


24.) Would you like to have all the pre-employment classes in a new school 
especially designed for them? 

a fg) Yes 

__(b) Wo 


25.) What is the one thing you like most about your pre employment class? 
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26) What is the one thing you dislike most about your pre-employment 
class? 


27) If you~have any suggestions or comments write them here. 
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McKay Avenue Lab. School 
EDMONTON, Alberta 


Dear , 

It has been at least a year and probably several years since you 
were in the Pre-Employment Program. You may have found your class 
very helpful or you may have felt it was a waste of time. In order 
to help us determine how effective these classes have been in the 
past, we would like you to fill in the enclosed questionnaire as 
soon as possible and return it in the addressed, stamped envelope. 

What we are asking you to tell us in this questionnaire is how 
you feel about the pre-employment class you attended. Please follow 
the directions on the first page of the questionnaire. It will only 
take a few minutes of your time. If you can, fill in the questionnaire 


now and mail it today. 


Your cooperation in this matter is greatly appreciated. 


Yours truly, 
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FORMER STUDENT INVENTORY 
DIRECTIONS 

This questionnaire is easy to fill in. In most questions you just 
check the answer that tells how you feel. 

Do not put your name on the paper. 

Read each question carefully. Be sure you understand each question 
before you answer it. 

Answer every question. When you are finished go back over it to 
make sure you have answered every question. Then place the completed 
paper in the addressed, stamped envelope and mail it today. 

INVENTORY 

1. Please state the following: 
—$31 Present age__ 

A 8 Bass 


___(c) What year you attended a pre- employment class 
Aa) Your present job 


2. In general, were you satisfied or dissatisfied with the pre-employ- 
ment class you attended? 

— {8} tery well satisfied 
b) Somewhat satisfied 
(c) Somewhat dissatisfied 

__(d) Very Dissatisfied 


3. Do you feel that your pre-employment class helped improve your 
attitude toward learning? 

ak Ge.) Yes, very definitely 

(b) Yes, a small amount 
No, not much at all 
No, definitely not 


4. Do you feel this training helped you improve your work habits? 
) Yes, very definitely 
) Yes, a small amount 

___(c) No, not much at all 
) No, definitely not 
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5- In which of the following subjects do you feel you made the most 
progress during the year you spent in pre-employment? 
(You may check more than one) 
a) Science 
____(b) Language 


(c) Reading 
__ eke) Mathematics 
___(e) Typing 


(f) Industrial Arts or Home Economics 


6. In which one of the following subjects do you feel you made little 
progress during the year you spent in pre-employment? 
(You may check more than one) 
a) Science 
(b) Social Studies 
(c) Language 


(d) Reading 
(ec) Mathematics 
___ --(¢)—Byping 


pi (a) Industrial Arts or Home Economics 


7. Do you feel that your pre-employment training helped you"grow up!'? 
(a) Yes, very definitely 
(b) -Yes, quite a bit 
(c) No, not very much 
(e) No, hardly at all 


8. If you knew someone who was thinking about taking pre-employment 
training next year what would be your advice to him? 
(a) Take it, it is really great 
(b) Take it, but do not expect too much 
(c) Do not take it if there is anything else to do 
(d) Do not take it, it is a waste of time 


9. Do you think your pre-employment class helped you know what an 
employer expects of you? 

(a) Yes, very definitely 

____(b) Yes, to some extent 

a emehioe) No, I do not think so 

ta) No, definitely not 


—_—— 


10. Did you learn anything that is helping you in your present job? 
___(a) Yes, a lot 
ee) (b) Yes, a Little 
__(c) No, I do not think so 
Ad) No, definitely not 
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If you did learn something that is helping she in your present 
job, please write what it is. 


What did you like best about your pre-employment class? 


What did you dislike most about your pre-employment class? 


If you have any suggestions or comments write them here. 
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15. Please list here any schooling or training you have had since leaving 
pre-employment. 


16. Please list here all the jobs you have had since leaving pre-employment. 
Indicate whether full time or part time. 
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INVENTORY OF TEACHER OPINION 
DIRECTIONS 
How do you feel about the pre-employment program? That is what 
we are asking you to tell us by filling in this questionaire. In 
most cases you just check (A) the answer that most nearly expresses 


how you feel. 


It seems that most of the pre-employment teachers are not 
seakiey satisfied with the program. They all realize that the program 
could be better but there is little agreement as to how to bring about 
the necessary changes. Rather than filling in the questionaire by 
looking at the program in absolute terms please answer in terms of the 
alternatives available to the pre-employment student. 


Please do not put your name on this paper. 


INVENTORY 


1. What is your present position with respect to pre-employment 
classes? 

___(a) Classroom teacher of boys 

—®} Classroom teacher of girls 

__\c) Home economics teacher 

___(d) Industrial arts teachers 


2. in general are you satisfied or dissatisfied with the job the pre- 
employment program is doing for the student? 

n-'Shtin) Very well satisfied 

— 1} Mildly satisfied 

___(c) Mildly dissatisfied 

FES) Very dissatisfied 


3. In general do you feel that the students have improved in their 
attitude toward learning during the year? 

—'s Yes, very definitely 

__(b) Yes, to a limited degree 

—'<3 No, not really 

__(d) No, definitely not 
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4, Have you noticed improvements in work habits? 
wa) Yes, very definitely 
=) Yes, to a limited degree 
raat No, not really 
_._(d) No, definitely not 
5. How effective do you feel the remedial work in mathematics has been? 
="(a) Very effective, most students have improved gréatly. 
___(b) Somewhat effective, most students have made some progress. 
(Gg) Not very effective, very little improvement. 
—td) Definitely ineffective, no improvement in most cases. 


6. How effective do you feel the remedial work in reading has been? — 
oz fa) Very effective 
3 Somewhat effective 


ec) Not very effective 
(d) Definitely ineffective 


7. How effective do you feel the year has been in developing 
communication skills? 

a) Very effective 

___(b) Somewhat effective 

Not very effective 

ae: Definitely ineffective 


o you feel your students made much progress in typing? 
Yes, very definitely a 
Somewhat 
) Not very much 
) No, hardly any 


9. How effective do you feel the industrial arts and home economics 
courses are in developing good work attitudes? 
—}3} Very effective 
b) Somewhat effective 
oe fo) Not very effective 
rraig ft Not effective at all 


10. How effective do you feel the industrial arts and home economics 
courses are as vocational preparation? 

__(a) Very effective 

___(b) Somewhat effective 
ated « Not very effective 
__(d) Not effective at all 


11. How much training in citizenship, do you feel, was received by the 
students? 
___(a) None 
— Very little 
A moderate amount 


(d) A good deal 
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12. How many field trips did your class go on? Write in number 


13. In general, how effective were these field trips? 
oo te) Very effective 
~_ (b) Somewhat effective 

(c) Not very effective 

(d) Ineffective 


14. In general, do you feel your students have matured in their outlook 
on life and its problems? 
(a) Yes, very definitely 
(b) Somewhat 
(c) Not very much 
(d) No, hardly at all 


15. Here is a list of five purposes of the pre-employment 1 class. Rank 

these in order of importance using one (1) to indicate the most 

important and five (5) to indicate the least important. If you 

feel some purposes have been omitted please write them in and 

rank in order with the original fivee Extend your Piaget § te 

include these additions. 

(a) To strengthen academic deficiencies and then return the student 
to the regular. program. 

(b) To improve attitudes toward learning and then return the popits 
to the regular program. 


(c) To provide a year to mature and "find themselves". 
(d) To prepare students to take a job by developing good attitudes 
and work habits. 
(e) To prepare a student to take a job by developing vocational skills. 
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general, what do you feel is the main strength of this program? 


bh 


7. In general, what do you feel is the main weakness of this. program? 


18. Suggestions and comments 
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